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Purpose of the Study
The purpose of this study was to determine the
correlation between Black parental attitudes and selected
psychological and educational factors of their adolescent
children.
Significance of the Study
The study was significant because it added to the
body of knowledge on Black parent attitudes research and
will provide information to educators and parents by
increasing their awareness of the importance of the
parent-child relationship and their contributions to the
growth and development of adolescents.
Methods and Procedures
The research design for this study was correlational.
It was used to test the hypotheses about the correlation
between parental attitudes and other variables. The
criterion variable was parental attitudes; the predictor
variables were school attendance, behavior, language and
mathematics achievement, social maturity, and anxiety
level.
Participants
The participants consisted of ninety-nine Black
adolescent middle school students, from low socio-economic
backgrounds, enrolled in seventh grade.
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Instruments
The following instrioments were utilized to collect
data for the present study; Vineland Social Maturity
Scale/ State-Trait Anxiety Inventory for Children/ the
Parent Attitude Research Instrument/ the attendance
records of subjects, the discipline reports/ and the
California Achievement Test in Language and Mathematics.
Conclusions
The findings of this study appear to warrant the
following conclusions:
1. Parent attitudes were independent of
educational factors (school attendance/
mathematics and language achievement) and
psychological factors (in-school
. , behavior/ state and trait anxiety/ and
social maturity).
2. School attendance/ mathematics and
language achievement and trait anxiety
tended to vary directly with state
anxiety; increases in school attendance
and mathematics achievement tended to be
accompanied by decreases in trait anxiety;
increases in disruptive behavior tended
to accompany decreases in mathematics
achievement.
3. The predictive accuracy between
mathematics and language achievement
was relatively high while the predictive
efficiency of the remaining correlations
was questionable.
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In recent years concentrated attention has been
focused on parenting skills. Nationwide, child guidance
centers have emerged to provide training for parenting.
There has been an influx of family counseling centers set
up to deal with the family and change. The investigator's
interest in parent attitudes developed over a span of
twenty years as a result of employment as a learning dis¬
abilities specialist and a guidance counselor in elemen¬
tary, middle, and high school settings. It was observed
that there was little involvement of parents and low
motivation among students. As a counselor, the investi¬
gator was concerned about parent-child relationships,
because of an increase in teenage pregnancies and having to
deal with cases of suspected physical, emotional, and
sexual abuse. Being the mother of adolescents, the investi¬
gator felt the need to strengthen parenting skills, and to
develop more effective ways of assisting these adolescents.
It is for the above stated reasons and the fact that there
is a paucity of information in the related literature on




Parent-child relationships have been studied from a
wide range of perspectives, namely, psychological, socio¬
logical, medical, and educational. The studies have
involved many research methods which include personality
analyses, attitude assessments, case studies, and labora¬
tory experiments. In the investigator's review of the
literature, the majority of the studies seems to have
focused on White middle-class families, and Black lower-
class familes. According to Andrew Billingsley, a noted
sociologist, current literature on Black families fails
to give a global picture in that it makes generalizations
to the total Black population based on studies done with
lower-class poor Blacks. Billingsley states: "The typical
view and analysis of research data begins with the idea
and concludes with the opinion that Black families are
weak, matriarchal, unstable and make no substantial contri¬
bution to Black people or to the nation."^ The investi¬
gator feels that this research presents a more positive
view of the Black family.
Several researchers have suggested that maternal
warmth (nurturance) facilitates the child's identification
2
with the mother, particularly the female child. Radin and
^Andrew Billingsley, Black Families and the Struggle
for Survival (New York; Friendship Press, 1974), p. 12,
2j. Waters and C. H. Waters, "Parent-Child Relation¬
ships; A Review 1970-79," Journal of Marriage and the
Family 42,4 (November 1980) ; 807.
-3-
Epstein, in a paper presented in 1975, noted paternal
behavior and intellectual functioning of preschool children
and suggested that paternal nurturance facilitates the
male child's identification with the father.^ John McAdoo,
a noted authority on parent-child interactions, suggested
that identification with either parent should lead to the
child's acquiring the parent's ideas, attitudes, beliefs,
2
and feelings about himself/herself. Andrew Billingsley
asserts that the best and most lasting means of transmitting
to our children a sense of worth, dignity and 'somebodyness'
is first to love and accept ourselves as we are, then to
3
love and accept the children as they are. It is easily
observable when people dislike themselves. This can be
easily communicated to the child by the manner in which
children are treated. The children, therefore, tend to
inculcate some of these attitudes. It may generally be
concluded that parent attitudes toward education and social
values may positively or negatively affect their child's
performance and social adjustment in an educational setting.
^N. Radin and A. Esptein, "Observed Paternal Behavior
and Intellectual Functioning of Preschool Boys and Girls,"
Developmental Psychology 11 (1975): 407-408.
2
John McAdoo, "A Study of Father-Child Interactions;
Patterns and Self-Esteem in Black Preschool Children,"
Young Children 34, 1 (January 1979); 46-53.
^Billingsley, Black Families and the Struggle for
Survival, p. 57.
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The research problem, as conceptualized by the
investigator, was: Is there a correlation between Black
parents' attitudes and selected psychological and educa¬
tional developmental factors of their adolescent children?
Purpose
The purpose of this study was to determine the corre¬
lations between Black parents' attitudes and selected
psychological and educational factors of their adolescent
children.
Hypotheses
In carrying out this study the following null
hypotheses were tested. The .05 level of significance
served as the decision rule.
1. There is no statistically significant
correlation between parents' attitudes
and the in-school behavior of their
adolescent children.
2. There is no statistically significant
correlation between parents' attitudes
and the school attendance of their
adolescent children.
3. H^: There is no statistically significant
correlation between parents' attitudes
and the social maturity of their
adolescent children.
4. H : There is no statistically significant
correlation between parents' attitudes
and the mathematics achievement of
their adolescent children.
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5. H : There is no statistically significant
° correlation between parents' attitudes
and the language achievement of their
adolescent children.
6. H : There is no statistically significant
° correlation between parents' attitudes
and the anxiety level of adolescent
children.
Evolution of the Problem
It has been substantiated through research that a
child's initial interpersonal relations are with his family,
more specifically, with his mother.^ Personality has been
defined by Carl Rogers as "An organized, permanent, sub¬
jectively perceived entity which is at the heart of all
experiences."2 Gordon Allport suggests that "Personality
is all that an individual really is." Sigmund Freud saw
personality as "A structure composed of three elements (Id,
Ego, and Superego) and the relationship between the three.
B. F. Skinner asserted that "you are what you are reinforced
for being. Though no agreement has been reached on any one
Robert R. Sears, Eleanor Maccoby and Harry Levin,
Patterns of Child Rearing (New York: Harper and Row,
Publishers, 1950), p. 4.
2Carl Rogers, On Becoming A Person (Boston: Houghton,
Mifflin Company, 1961), p. 24.
^Gordon Allport, Becoming: Basic Considerations for
a Psychology of Persons (New Haven: Yale University Press,
1957), p. 7.
^Sigmund Freud, An Outline of Psychoanalysis (New York
W. W. Norton, Publishers, 1949), p. 15.
^B. F. Skinner, Science and Human Behavior (New York:
MacMillan Co., 1953), p. 57.
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definition of personality, most authorities agree that one's
experiences play an important role in determining how one
will progress.
Sears suggested that if personality is a product of
childhood experiences, then it seems reasonable to assume
that the forms of behavior which characterize a whole society
may be "partly explicable on the same basis.
The following statistics tend to substantiate the
changing trends in family life styles of Blacks. The 1980
U.S. Census report notes that Blacks comprised 26.6 million
of the total population, of which 13,975,836 were females.
It is significant that one-third of Black families in the
United States are headed by females. The majority of these
have been married. One-half of them are separated or
2
divorced.and one-third are widowed with dependents. The
number of one-parent families has increased significantly
among Black families during the 1970s. Unmarried couple
houeholds are quite niomerous, according to the 1980 U.S.
Census. In 1980, 3.5 percent of all Black households
included an unmarried man and a woman "living together" in
3
the same household.
^Sears, Maccoby, and Levin, Patterns of Child Rearing,
p. 5.
2
U.S. Bureau of the Census, Marital Status, 1970
Census II, 4C (Washington, D.C.: Government Printing Office,
1972).
3
U.S. Bureau of the Census, Households and Families
By Type, March 1980, Current Population Reports, Series P-20,
No.. 357 (Washington, D.C.: Government Printing Office,
1980b).
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Historically, the family was related by ancestry or
marriage, falling into two categories: male-headed or
female-headed. Generally, it was assumed that female¬
headed households were less stable than male-headed house¬
holds. However, today's events in families indicate that
the quality of parent/child relationships may not be deter¬
mined by family structure alone. During the 1950s and 1960s
the nuclear family was more characteristic of what was
conceptualized as the "traditional" American family.
Earlier trends seem to indicate that male-dominated house¬
holds required children to be less inquisitive and involved
in family affairs and decisions. Wherein recent observa¬
tions of female-headed households revealed that they are
maintained by the expectancies of children to assume more
responsibilities. Moreover, the Civil Rights movement of
the sixties affected parenting in that it changed opinions
on the rights of children as well as adults; thereby, in
the seventies and eighties, leading parents to establish
a more participatory home environment. It might, therefore,
be. concluded that changes in parenting styles have occurred
over the last twenty years resulting in a more democratic,
rather than autocratic, child-rearing system.
Parent-child relationships continue to be vitally
important, especially as the child reaches adolescence.
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There is an increasing need for the child to feel loved,
to establish a sense of identity and to feel he or she
has the support of his or her parents; while, at the same
time, maintaining a certain amount of autonomy. It has
been well documented that, where parents exhibit hostile
attitudes, and where they neglect their children or reject
them, a wider variety of problems develops among the
children.^ Problems may be varied in nature; however,
they may be academic, social, behavioral, psychosomatic,
or delinquency. In investigating the families of many
children who are emotionally disturbed or behaviorally
disordered, it has been noted that little togetherness
exists, indifference on the part of the parents is evident,
2
and mutual hostility prevails.
Certain kinds of child-rearing practices and certain
kinds of personalities have been linked together. The
beliefs of the mother with regard to child rearing, her
values and attitudes are reflective of her personality and
training. The practices of her own parents in rearing her
may, indirectly, impact on how she will relate to her
children. The relationship of the mother with her response
^Sears, Maccoby, and Levin, Patterns of Child Rearing,
p. 12.
2
John J. Conger, Current Issues in Adolescent Develop¬
ment (Washington, D.C.: Journal Supplement Abstract Service
of the American Psychological Association, 1978), p. 12.
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in a given situation may directly affect the mother's own
self-esteem, attitude, values, and actions.^ Sears
identifies several dimensions by which one can judge child-
rearing behavior: (1) the way the mother disciplines the
child, (2) the degree of tolerance for changing behavior,
(3) the severity with which various techniques of training are
applied, (4) mother's temperamental qualities (affectionate¬
ness, level of self-esteem), and (5) the positive inclination
to more mature behavior to replace that which is change
4-v, 2worthy.
Significance of the Study
The expected value of this study includes the follow¬
ing :
1. It will add to the body of knowledge
in the area of Black parent attitude
research.
2. It will provide information to educators
and parents by increasing their awareness
of the importance of parent-child relation¬
ship and their contributions to the growth
and development of adolescents.
3. It will further emphasize the importance
and need for more parental involvement
in educational settings.
Basic Assumptions
The following basic ass\imptions were made in carrying
out this study:




1. It was assumed that there are some
fundamental psychological characteristics
that show stability and consistency from
early school experiences through
adolescence.
2. It was assumed that adolescence is
socially, psychologically, biologically
and culturally oriented.
3. It was assumed that parent-child relations
represent a highly significant relationship
as well as a potential problem area.
4. The attributes of parents as reinforcing
agents were assumed to be significant
determiners in shaping a child's behavior.
Limitations of the Study
The sample included Black inner city adolescents in
a middle school setting; therefore, generalizations from
the findings of this study should be limited to similar
situations in similar settings.
Self-report data were utilized; therefore, the
accuracy of these data is dependent upon the honesty and
recollection of the participants.
Definition of Terms
1. Disruptive Behavior was operationally defined as
the number of times in a school year that the
adolescent was referred to the principal's office
for disciplinary reasons.
Social Maturity was operationally defined as the




3. Attendance was operationally defined as the
number of days present for the year.
4. Academic Achievement was operationally defined
as the scores on the California Achievement Test.
5. Parental Attitude was operationally defined as
the score obtained from the Parent Attitude
Research Instrument (PARI).
6. Relationships were operationally defined as the
degree of correlation indicated by the correlation
coefficients found between variables.
7. Psychological Factors were operationally defined
as the social maturity and behavior variable of the
adolescent.
8. Educational Factors were operationally defined as
the mathematics achievement, language achievement and
school attendance of the adolescent.
CHAPTER II
REVIEW OF THE LITERATURE
There are numerous dimensions along which a parent-child
dyad can be classified. The existing literature on parental
practices is abundant. The researcher reviewed the litera¬
ture in the areas most appropriate; (1) parent-child
relationships, (2) Black parent-child relationships, (3) parents
and adolescent academic achievement, (4) parents and adolescent
behavior, (6) parents and adolescent social maturity, and
(7) parents and adolescent anxiety.
Parent-Child Relationships
As they reach adolescence, many young people begin to
feel that parents will have little influence over them and
their behavior. Although this is indeed a period of increased
independence, parental attitudes and practices appear to
continue to play important roles in the adolescent's develop¬
ment. In spite of the early psychoanalytic view that the
peer group assumes increasing importance, a sustained body of
evidence has indicated that although there are new love
objects, parents still maintained a significant influence on
the adolescent. Mussen, Conger, and Kagan have pointed out
from their studies that there is considerable overlap between
-12-
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the values of the adolescent's parents and peers because of
social, economic, religious and educational commonalities
in their backgrounds.^
More recently, Brittain investigated the influence of
parents and peers. He found that in situations which
involved status and identity within the peer group, subjects
tended to conform to peers. More items were significantly
associated with conformity to parents than conformity to
peers. Brittain determined that neither the peer group nor
the parent has a monopoly on the adolescent's decision making
2
ability in a given situation.
In a similar study, Larson studied approximately 1,500
adolescents in seventh, ninth and twelfth grades. Larson
found that parental influence was significantly higher where
3
there was evidence of parental nurturance. Adolescents with
high "Parent-adolescent affect" were far less prone to have
a need to distinguish between the influences of parents and
peers. The findings of Condry and Siman further suggest
that when the peer group exercises unusual control over the
adolescent, attention, love and acceptance may not be
^Paul H. Mussen, John J. Conger, and Jerome Kagan, Child
Development and Personality (New York: Harper and Row, 1974),
pp. 546-547.
2
Clay Brittain, "Adolescent Choices and Parent Peer
Cross Pressure," American Sociological Review 28 (1983): 358-
391.
3
Lyle E. Larson, "The Influence of Parents and Peers
During Adolescence: The Situation Hypothesis Revisited,"
Journal of Marriage and the Family 34 (1972): 67-74.
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provided sufficiently in the home.^ Floyd and South con¬
ducted research with male and female students from sixth
through twelfth grades to determine peer/parent orientation.
They found that orientation toward peers became more
frequent as the subjects grew older. The determining
factor of peer or parent orientation tended to rest on the
subjects' perception of parents or peers as being more
2
involved in the satisfaction of needs.
The role of the parent-child relationship is critical if
adolescents are to emerge as independent, well adjusted adults.
The adolescent's ability to function independently will depend,
to a great extent, on opportunities provided in a continuing
parent-child relationship. The attitudes and practices of
the family are of major significance. Robert Sears, a pioneer
in the study of parental attitudes, suggested five dimensions
by which child-rearing practices can be evaluated: (1) the
way the mother disciplines the child, (2) the degree of
tolerance for changing behavior, (3) the severity with which
various techniques of training are applied, (4) mother's
temperamental qualities, and (5) the positive inclination to
more mature behavior to replace that which is change worthy.^
Ij. Condry and M. L. Siman, "Characteristics of Peer
and Adult Oriented Children," Journal of Marriage and the
Family 36 (1974): 543-554.
2
H. H. Floyd and D. R, South, "Dilemma of Youth: The
Choice of Parents or Peers as Frame of Reference for Behavior,
Journal of Marriage and Family 34 (1972): 627-634.




other researchers have found a relationship between
child rearing practices and later development of the child.
Glen Elder described seven different parenting styles:
(1) Autocratic. The parents hold all the power. The
adolescent is not expected to express an opinion on any
subject and is given no opportunity to exert leadership or
initiative in decisions regarding his or her own behavior,
(2) Authoritarian. The adolescent may express opinions or
make suggestions, but final decisions are always made by the
parents, based on their own judgment, (3) Democratic. There
is free discussion by parents and adolescents of issues
related to the adolescent's behavior and the adolescent may
make some decisions. These, however, must meet the parents'
approval, and the parents are still the final authority in
decision-making, (4) Equalitarian. There is little or no
difference in the role of parents and teenager as to who
makes decisions regarding the adolescent's behavior, (5)
Permissive. The adolescent is more active than the parents
in making decisions regarding the adolescent's behavior, but
the parents' input is often respected, (6) Laissez-faire.
The adolescent is clearly free to ignore the parents' wishes
—or to heed them. The adolescent clearly holds the power
with regard to final decisions regarding him/herself,
(7) Ignoring. The parents have little interest in or have
given up any attempt at directing their adolescent's behavior.
Elder observed that the most common child-rearing structure
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is democratic. Autocratic parents attempt to shape, control
and evaluate the behavior and attitudes of the child with a
set standard of conduct. Elder concluded that democratic
parents are more likely to have adolescents who are self-
confident and independent. Conversely, children of auto¬
cratic parents are characterized as exhibiting lack of
confidence, dependence and low self-esteem.^ The laissez-
faire or ignoring parent is generally permissive but
uncommunicative and is frequently not emotionally involved
with the child.
Similar research conducted by Baumrind revealed that
democratic practices, with frequent expectations by parents
of the reasons for the rules of conduct and expectations,
foster responsible independence in the following manner:
(1) by providing opportunities for increasing autonomy,
guided by interested parents who communicate with the child
and exercise appropriate degrees of control, (2) by promoting
positive identification with the parent, based on the love
and respect the child receives, and (3) by providing models
2
of reasonable independence. In contrast, children of
autocratic or neglectful parents are not presented with
models of responsible, cooperative independence; therefore,
rejection or indifference are likely to limit their positive
^Glen Elder, "Parental Power Legitimation and Its Effect
on the Adolescent,” 26 Sociometry (1963); 50-65.
2
Diana Baumrind, "Authoritarian Versus Authoritative
Control," Adolescence 3 (1968): 255-272.
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identification with adults. Baumrind further observed that
these children are not given age-grades experiences on the
assumption of responsible autonomy. She suggests that the
child of laissez-faire or ignoring parents finds it extremely
difficult to develop responsible independence.^ An investi¬
gation of the parent-child relationships of delinquents
indicates that these relationships are characterized by
mutual hostility, lack of family cohesiveness, parental
rejection, indifference, or apathy even when socioeconomic
2
status residential settings are controlled.
Baumrind and Elder concur that adolescents from demo¬
cratic families appear to be more successful in achieving
independence. On the basis of the cited research, it appears
that parents can favorably influence their child's successful
transition from adolescence to responsible adulthood by
providing a positive model of independence and allowing the




Much continued interest has been displayed in Black
parents and their patterns of child rearing. Although there
has been a considerable amount of research done on the Black
family, many of the studies are based on earlier research
^Diana Baumrind, "Effects of Authoritative Control on




that may inadequately represent the relationship which
exists in Black families. Davis and Dollard pioneered in
giving a description of the socialization of Black children,
examining Black families according to class, structure, and
parental roles.^
In comparing Black with White families, they concluded
that the Black mothers were less tolerant than White mothers
in such practices as toilet training and utilized corporal
2
punishment more freqeuntly with young children. Radin and
Kamii studied a small group of Black (severely deprived)
mothers and White (upper middle class) mothers in a
laboratory setting and compared them on the extent to which
they interacted with their children. They concluded that
Black mothers were overprotective and did not encourage their
children to take risks.
Daniel Moynihan utilized the U.S. Census reports and
other social data to study the Black family. He concluded
that the disorganization which was characteristic of the
Black family during slavery was also characteristic of the
Black family as they migrated to the city. He further
concluded that the Black family was a social problem and not
^A. Davis and J. Dollard, Children of Bondage (New York
Harper and Row, 1940), p. 22.
^Ibid., p. 23.
3
Norma Radin and Constance Kamii, "The Child-Rearing
Attitudes of Disadvantaged Negro Mothers and Some Educa¬
tional Implications," Journal of Negro Education 34 (1965):
135-146.
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capable of making a significant contribution and the most
essential part of the responsibility fell on the mother,
thereby, indicating the weakness of the Black family.^
In recent years, research studies have tended to shift
to a more comprehensive approach in studying the Black family
and a more positive view is presented. O'Connor and Daniels
conducted a longitudinal study which focused on patterns of
mid-adolescent males and child rearing in single parent Black
families.2
Socialization practices as self-reported by mothers, were
assessed. The results indicated that the mother's percent
of time within the home and in specific community involvement
played a significant role in maintaining a positive relation-
3
ship with her son. Their study emphasized the strengths of
the Black single parent family and its ability to cope.
Studies by Billingsley and Hill stress the resiliency
of the Black family. Hill identified five specific strengths
of the Black family: (1) strong kinship bonds, (2) strong
work orientation, (3) adaptability of family roles, (4)
strong achievement orientation, and (5) strong religious
orientation. He concludes that these strengths account for
^Daniel Moynihan, "The Negro Family: The Case for
National Action," U.S. Department of Labor (Washington, D.C.:
Government Printing Office, 1965), pp. 15-17.
2
William A. O'Connor and Stacey Daniels, "Psychological
Ecosystems: A Multilevel Model," (Paper presented at the
Annual Convention of the American Psychological Association,
September 1979), pp. 14-23.
^Ibid., p. 23.
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the ability of the Black family to survive, advance and
remain a stable unit, despite attempts to discredit it.^
Nolle assessed the direction and extent of change in southern
urban Black adolescents' perceived orientations toward their
parents in various role relationships.
The results were statistically significant but all
negative. Most of the adolescents tended to feel less close
to fathers over a period of time which implied negative
changes in the socio-emotional aspects of the father-son
and father-daughter role relationships during late adoles-
2
cence in the Black families studied.
Filsinger used thirty-eight undergraduates and their
mothers in a study to determine the possible effects of
parent-child-rearing attitudes on several aspects of cognitive
style. The conclusions were that parents who encouraged
cognitive activity and provided an open environment were
3
held in high esteem and produced more articulate children.
Stinnette, Tally, and Walters investigated Black and
White high school students. The students were compared on
selected aspects of parent-child relationships such as:
^Hill, The Strengths of Black Families, pp. 5-37.
2
David B. Nolle, "Changes in Black Sons and Daughters:
A Panel Analysis of Black Adolescents' Orientation Toward
Their Parents," Journal of Marriage and the Family 34
(August 1972): 443-447.
3
Erik E. Filsinger, "Parental Attitudes Toward Child-
Rearing and the Psychological Differentiation of Adolescents,"
Journal of Genetic Psychology 139 (1981): 277-284.
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(1) degree of closeness with fathers and/or mothers during
childhood, (2) source of the most discipline during child¬
hood, (3) degree of praise received, (4) source of most
affection, (5) greatest source of parental influence, and
(6) degree of freedom in talking with parents about problems.
The findings of this study revealed that Black subjects
experienced closer parent-child relationships than White
subjects, although Black subjects were less likely to have
both parents living at home. The investigators conjectured
that their findings were indicative of the fact that more
mother-oriented environments exist among Black families.^
The advantage of a comprehensive approach for studying
families has been pointed out by Allen in a study of the
affects of family background factors on the mobility aspira¬
tions of Black and White adolescents. Allen investigated
four different variables: (1) family socio-economic status,
(2) family structure, (3) parent aspirations for the son,
and (4) parent-child relationships. Research findings
indicate that although levels of aspirations do not differ
by race,the determinants of these aspirations do. The mother
figured more significantly in the determination of aspiration
levels among Black adolescents. The father was most influ¬
ential in determining the aspiration level among VJhite
^Nick Stinnette, Sharon Talley, and James Walters,
"Parent-Child Relationships of Black and White High School
Students: A Comparison," Journal of Social Psychology 91
(1973): 349-350.
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adolescents. Allen concluded that the parents' effect on the
son's aspiration was generally positive.^
In a large sample of adolescent males and females,
Peterson explored the relationship between adolescents and
their parents. The results of the analysis showed that:
(1) adolescents perceived that their parents maintained high
control and high interest in their activities, (2) female
adolescents experienced greater parental control and interest
than male adolescents, and (3) adolescents perceived their
mothers as having greater interest and control in adolescent
. . . 2
activities than fathers.
The lives of Black parents and their child-rearing
approaches are embedded in the racial, cultural, and economic
situations as Blacks perceived their status in America.
Research on Black families suggests that the patterns of
behavior, value system, and lifestyles of Black people vary
from those of Whites in that attitudes regarding "the system"
affect general home/family practices.
Parent Attitudes and Adolescent
Academic Achievement
Historically, a linkage has been drawn between academic
achievement and the socio-economic background of the family.
^Walter R. Allen, "The Family Antecedents of Adolescent
Mobility Aspirations" (Paper presented at the Annual Conven¬
tion on the Black Family, Louisville, Kentucky, March 1976) ,
pp. 1-32.
2
Evan T. Peterson, "The Adolescent Male and Parental
Relationships" (Paper presented at National Council of Family
Relations Annual Meeting, New Orleans, La., October 1968) ,
pp. 1-25.
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It is generally assumed that a child's home situation serves
as a great determiner or predicator of his later success in
school. The following statement is reflective of this
attitude:
Students who are poor live with one parent
and whose parents have little education—
score lowest on achievement tests. Students
who live with both parents and are from more
affluent families with highly educated
parents score highest on achievement tests.^
Boyd McCandless suggests that there are two factors
relating to adolescents and their families which affect their
academic achievement: (1) socio-economic and (2) psychologi¬
cal. He notes a clear relationship between the educational
attainments of adolescents and the educational level of their
parents. He further suggests that parents serve as role
models; therefore, if parents have positive attitudes toward
education then an adolescent "of a given aptitude" is more
likely to succeed in school than one whose parents present
2
negative role models. Similarly, Swift concluded that
parents who value education are more likely to have adoles-
3
cents who have successful school experiences.
Bob Dart, "Student's Life at Home Cited as Key to
Success," The Atlanta Constitution, 14 February 1985,
Section A, p. 13.
2
Boyd McCandless and Richard Coop, Adolescents: Behavior
and Development (New York: Holt, Rhinehart and Winston
Publishers, 1979), p. 338.
3 . . .
D.F. Swift, "Family Environment and 11-Plus Success:
Some Basic Predictions," British Journal of Educational
Psychology 37 (1960): 10-21.
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Cervantes conducted a study of adolescents and their
families. His subjects were one group of high school drop¬
outs and one group of high school students, and their
parents. His findings were that the families of high school
students (those presently enrolled) were more cohesive,
seemingly more accepting or approving, more encouraging and
less restrictive.^ Further, Morrow and Wilson found that
families of high achievers were more supportive, less
authoritarian and more permissive than families of low
achievers, thereby a positive correlation was found between
student achievement and homes that were emotionally
2
supportive. Taylor also determined, from a review on
personality traits (related to discrepant school achievement),
that overachievers accept authority and have good relation¬
ships with their parents; additionally, the parents tend to
be supportive of their children's academic pursuits and the
children are thereby successful. He found underachievers
were regarded as hostile and aggressive toward authorities
and in conflict with authority figures in the wider com¬
munity. Overachievers were found to be more independent,
exhibited leadership abilities, were more responsible and
^L.F. Cervantes, "Family Background, Primary Relation¬
ships, and the High School Dropout," Journal of Marriage
and Family 27 (1965): 218-223.
2
W.R. Morrow and R.R. Wilson, "Family Relations of
Bright High Achieving and Underachieving High School Boys,"
Child Development 32 (1961): 501-510.
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dependable than underachievers.^ Studies by Parsons, Sewell
and Shan show a high correlation between social status and
level of educational attainment, parent-adolescent values
2
and the educational aspirations of their children. An
investigation by Smith explored the ability of parents to
convey educational goals to their adolescent children. A
questionnaire was administered to average or above average
eighth, tenth, and twelfth grade students in five different
high schools. He concluded that Blacks (male and female)
agree with perceived maternal goals to a lesser degree than
Whites, and Black females agree with perceived paternal goals
3
less than Black males or Whites (males or females).
During the 1960s many social scientists held the view
that three types of variables influenced school achievement:
(1) home enviornment, (2) school environment, and (3) genetic
endowment. Two basic concerns seemed to have been: (1)
the extent to which adolescent behavior is dependent on in¬
herited characteristics, passed from one generation to the
next by genetics, and (2) the extent to which it is dependent
on the individual life experiences of the adolescent.
^R. G. Taylor, "Personality Traits and Discrepant
Achievement: A Review," Journal of Counseling Psychology 11
(1964): 76-82.
2t. Parsons, "The School Class as a Social System,"
Harvard Educational Review 29 (1959) : 297:^315.
3
Thomas E. Smith, "Parental Social Power: Race and
Sex Differences and Similarities," Youth and Society 11
(1979): 215-236.
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In 1969, Arthur Jensen, an educational psychologist,
published an article entitled: "How Much Can We Boost I.Q.
and Scholastic Achievement?" In the article he claimed
that I.Q. scores of Black people are on the average, 11 to
15 points lower than the scores of White people. He
hypothesized that I.Q. is inherited; and, therefore, racial
differences in I.Q. are largely due to differences in the
gene distributions of the population studied.^ Reaction to
Jensen's theory was widespread. Many challenged his hypo¬
thesis. Leon Kamin strongly disagreed with Jensen's theory
and the implications which were made. Kamin determined that
there was no implicit evidence relative to the heritability
of I.Q., greater than zero percentage. He viewed Jensen's
theory as one that could be used as a political weapon to
2
justify the status of Black Americans. Earlier studies
raised some questions pertinent to the nature versus nurture
issue. Skodak and Skeels found that infants who were reared
in adequate home environments tended to achieve higher I.Q.s
than would be expected if they had been reared in inadequate
3
homes by their biological mothers. Scarr and Weinberg
^Arthur R. Jensen, "How Much Can We Boost I.Q. and
Scholastic Achievement?" Harvard Educational Review 39
(1969): 1-123.
2
Leon Kamin, The Science and Politics of I.Q. (Potomac,
Maryland: Lawrence Erlbaum, 1974), pp. 10-19.
3
Mane Skodak and Harold Skeels, "A Final Follow-up of
One Hundred Adopted Children," Journal of Genetic Psychology
75 (1949): 85-125. '
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conducted a study of the I.Q.s of Black children who had
been adopted by White parents. Their observations were that
these children scored above the I.Q. and school achievement
means of the White children in their school. They concluded
that I.Q. has a wide reaction range and that it can be
greatly affected by environmental conditions.^ George W.
Albee discussed the issue of cultural bias in I.Q. tests and
pointed out several interesting facts: (1) I.Q. tests are
mostly used for predicting academic performance in schools
predominantly run by and for the White middle-class, (2) The
methods of scoring I.Q. tests appear to be biased toward White
middle-class norms, (3) The Standardization Sample is
representative of urban White children from English speaking
families.^
Although the nature versus nurture issue has been widely
debated, obviously it will not be easily resolved. Many
factors influence intelligence thereby affecting school
achievement. The possible effects of nutrition on intellec¬
tual development have received wide attention. Based on their
study of racial differences and intelligence, Loehlin, Linzey
and Spuhler concluded that on intellectual ability tests,
^Sandra Scarr and Richard A. Weinber, "I.Q. Test
Performance of Black Children Adopted by White Families,"
American Psychologist 31 (October 1976) : 726-730.
2
George W. Albee, "I.Q. Tests on Trial," The New York
Times, 12 February 1978, Sec. E, p. 13.
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the average differences in scores of minorities are partly
reflected by: (1) inadequacies and test biases, and (2)
environmental differences among groups. They suggest that
all of these factors interact.^ This study compared
children who suffered from malnutrition during their early
childhood with children who were not malnourished. Their
findings were that the two groups as adults showed no marked
differences in intelligence, school achievement nor academic
2
performance. The study did not reveal the relatioship
between malnutrition and intellectual development. It seems
apparent that there are many contributing factors to the
low academic achievement of Black adolescents.
Ogbu points out that Blacks have been provided an
inferior education perhaps deliberately as reflected in the
following: (1) exclusion of Blacks by law from a formal
education (prior to emancipation), (2) receiving an inferior
education in segregated schools, (3) victims of the "separate
but equal" syndrome, and (4) inferiority maintained
3
through inadequate funding, facilities and staffing.
Inferior education was further enhanced in integrated schools
by: (1) negative teacher attitudes, (2) low expectations,
(3) biased testing and classification, (4) tracking and
ability grouping, (5) biased textbooks and inferior curriculim,
^John C. Loehlin, Garden Linzey, et al.. Racial Dif¬




John U. Ogbu, "Black Education, A Cultural-Ecological
Perspective," in Black Families, ed. Harriett McAdoo
(Beverly Hills: Sage Publications, 1981), pp. 139-145.
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and (6) disproportionately labeling black children as having
"learning handicaps" and channeling them into special
classes. He suggests that all these historical factors must
be considered in seeking to account for lack of academic
achievement.^ Another interesting observation of Ogbu,
"Most Blacks regardless of class positions blame the system
rather than themselves for failure to get ahead." Blacks
do not visualize America as a free society because: (1)
racial discrimination has historically prevented Blacks from
obtaining desirable jobs, good wages, and promotions com¬
mensurate with their training and ability, and (2) discrimi-
2
nation has prevented home ownership for many. The effects
of this perception, Ogbu suggests, is disillusionment about
the real value of schooling and lack of perseverance in
academic pursuits. In an article entitled, "Racial Stratifi¬
cation and Education: The Case of Stockton, California,"
Ogbu concluded that the Black children he observed were not
serious about their school work, and did not persevere.
Further, he interviewed parents and concluded that these
parents might be teaching their children negative attitudes
toward schooling. He suggested that there is inconsistency
^John U. Ogbu, "Black Education, A Cultural-Ecological
Perspective," in Harriet McAdoo (ed.) Black Families
(Beverly Hills: Sage Publications, 1981) , pp. 139-151.
2
John U. Ogbu, "Racial Stratification and Education:
The Case of Stockton, California," IRCD Bulletin 12, 3,
1977, pp. 1-16.
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between encouraging children to work hard in school and get
more education than their parents. However, as these parents
present themselves as models (victims of unemployment and
discriminatory practices) the children may succeed in school,
yet not succeed as adults in the wider society.^
Parents and Adolescent Behavior
One of the major problems confronting the school systems
nationwide is the problem of school discipline. In a recent
public opinion poll by Gallup, discipline was identified as
2
a growing national concern. Aggressive behavior by students
has often been attributed to the marital, economic and
educational status of parents, as well as to their ethnic
background.
Parental attitudes may play an important role in deter¬
mining the school behavior of their adolescent children.
Child-rearing practices which have occurred from early child¬
hood tend to greatly impact on an adolescent's behavior.
Parsons determined that the majority of traditional
American families separates the roles of the parents in such
a manner that the father primarily performs the instrumental,
economic and task-related functions as the mother performs
the affectional and nurturant functions.^ Parents utilize
^Ibid., p. 26.
2
G.H. Gallup, "The 15th Annual Gallup Poll of the Public's
Attitudes Toward the Public Schools," Phi Delta Kappan 65
(1983): 33-47.
3
T. Parsons and R.F. Bales, Family, Socialization, and
Interaction Process (New York: Free Press, 1955) , p. T5~.
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different methods of discipline with their children. Ausubel
emphasized three critical areas of the parent-child relation¬
ship; (1) protectiveness, (2) dominance, and (3) apprecia¬
tion.^ A balance should be maintained between being fairly
protective, mildly dominating and realistic in evaluating
the adolescent. The end result of the underappreciated
adolescent is lack of self-esteem, while an overappreciated
adolescent may appear to be unrealistic in interpersonal
relationships. The adolescent who is overdominated may
prove to be withdrawn or overly assertive; while the under¬
dominated individual may not be able to determine how he
relates to others. The individual who is overprotected
lacks decision-making skills and is more dependent on his
parents.^
There appears to be agreement that various patterns of
parental control result in different effects of socialization.
Vogel and Lauterback found in a study that adolescent boys
with behavior problems tended to see their mothers as the
major source of nurturance, acceptance, affection, and
control. They also found that, frequently, mothers and their
sons tended to work in opposition to the father.^ The findings
^David P. Ausubel, Theory and Problems of Adolescent
Development (New York: Grune and Straton Co., 1954), p. 42.
^Ibid., p. 43.
3
W. Vogel and C.G. Lauterbach, "Relationships Between
Normal and Disturbed Sons' Percepts of Their Parents'
Behavior, and Personality Attributes of the Parents and Sons,”
Journal of Clinical Psychology 19 (1963) : 52-56.
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of Heilburn, Harrell and Gillard suggest that rejection by
either parent is related to personality impairment in both
boys and girls.^ Longstre and Rice investigated perceived
parental love and control through a comparison of high school
boys and nonagressive underachieving boys. Their findings
were that the boys who characterized their parents as high
in both love and control also tended to identify themselves
with their parents. The parents of the aggressive boys were
depicted as lower in love and their children tended to
identify less with them. The aggressive boys identified
more with their peers. Controlling parents generally pro¬
moted more parent identification than less loving and less
controlling ones.^
In a study of 445 children, Hoffman found that boys from
families where the mothers were most aggressive tended to be
more aggressive, impulsive, unfriendly, and unsuccessful.
When the father was more aggressive, dominant in disciplining
the child and establishing warm relationships with them, the
boys tended to have more self-confidence and a feeling
of acceptance by others. They tended to demonstrate positive
^A.B. Heilbrum, S.N. Harrell and B.J. Gillard, "Perceived
Childrearing Attitudes of Fathers and Cognitive Control in
Daughters," Journal of Genetic Psychology 111 (1967): 29-40.
2
L.E. Longstre and R.E. Rice, "Perceptions of Parental
Behavior and Identification with Parents by Three Groups of
Boys Differing in School Adjustment," Journal of Educational
Psychology 55 (1964): 144-159.
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assertiveness in peer group, liked others, and were well
liked.^
The discipline practices of Blacks have often been
described as rigid and lacking in love by social scientists.
Marie Peters conducted a study of discipline techniques using
Black working class mothers. She reported that "Black mothers
became more dynamic in their disciplining as their children
began to understand the appropriate behavior parents expected."
She concluded that the majority of Black parents stressed
obedience; but not in a negative manner, as other studies
2
have depicted. The subjects in the study felt the child
who learned obedience would ultimately be more successful.
Observations and studies by Hess tend to support other
studies regarding the influence of Black mothers on their
children and the different parenting styles. Hess reported
that Black mothers seem to favor two types of teaching
styles: (1) the "personal-subjective" style, which is
responsive to the needs, interest and stage of development
of the child, and (2) the "status-normative" teaching style
where the mother insists on strict behavior because it
conforms to a certain set of standards. The child's
^L.W. Hoffman, "The Fathers' Role in the Family and the
Child's Peer Group Adjustment," Merrill-Palmer Quarterly of
Behavior and Development 7 (196lT~: 97-105.
2
Mane F. Peters, "Socialization in Black Families," in
Harriett McAdoo (ed.) Black Families (Beverly Hills: Sage
Publications, 1981), pp. 216-217.
-34-
preferences become secondary. Each style affects the cogni¬
tive performance of four-year-old Black children.^ Andrews
conducted a study of Black infants and preschool children
and concluded that parents differed in their interactions
with their children and their children's later social and
cognitive behaviors reflected this difference. Slaughter's
findings tend to support the findings of Andrews. She
examined Black parental teaching styles and their impact on
children's cognitive development and play behaviors. She
found a correlation between specific maternal behaviors and
children's abilities and behavioral styles. Slaughter
observed that mothers in the study were supportive and
3
non-directive with their children.
Mussen, Conger and Kagan have concluded that the forms
and degrees of aggression a child will exhibit depend on a
number of factors: (1) the intensity of his hostile motiva¬
tion, (2) the degree of environmental frustration to which
he is subjected, (3) the reinforcement received for aggressive
behavior, (4) his observation and imitation of aggressiveR.D. Hess, "The Cognitive Environments of Urban Pre¬
school Children: Report to the Children's Bureau," U.S.
Department of Health, Education and Welfare (Washington, D.C.:
Government Printing Office, 1968).
2
S. Andrews, J. Blumenthal and others, "Parents as
Early Childhood Educators: The New Orleans Model," Paper
presented at the Society for Research for Child Development
(Denver, Colorado, 1975).
^D. Slaughter, "Modernization Through Education of
Mother-Child Dyads," Final Report to the National Institute
of Child Health and Human Development (Evanston, Illinois:
Northwestern University, 1978).
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models, and (5) the amount of anxiety and guilt associated
with the expression of aggression.^ These authors suggest
that "a parent who uses physical punishment to inhibit
undesirable aggressive behavior serves as an aggressive model,
demonstrating to the child the power and potential usefulness
2
of aggression." They point out that the long-term effects
of physical punishment could be to intensify aggression,
rather than to suppress it. Finally, Mussen and others
observe that inconsistency in discipline causes a frustrat¬
ing situation which may incite increased aggressive behavior.
Clausen suggests that too much parental control may lead
to either submissiveness or timidity or to rebelliousness,
while too little parental control may result in immaturity
and irresponsibility. Clausen maintains that when an
adolescent is given autonomy and when parental restrictions
are accompanied by explanations and understandings, the
3
potential for conflict will be lessened.
Parent and Adolescent School Attendance
The importance of school attendance cannot be under¬
estimated. In many states the amount of financial aid
received by a school system is based on average daily




J.A. Clausen, "Family Structure, Socialization and
Personality," in L.W. Hoffman and M.L. Hoffman (eds.) Review
of Child Development Research (New York; Russell Sage
Foundation, 1966), pp. 1-54.
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attendance of its students. Therefore, it seems incumbent
upon parents and school staff to keep children in school.
During the 1950s and 1960s school enrollment increased
dramatically, so much so until it was difficult for school
administrators to provide the buildings and staff to accommo¬
date the growing number of students. By the early seventies,
enrollment in grades K-12 was approximately 46,081,000 which
was considered a peak enrollment. Since 1971-72, enrollment
has declined markedly. National enrollment declined to
41,579,000, a 9.8 percent decrease in only eight years.^
Kane County, an Illinois school district, experienced a
dramatic decrease in enrollment over a period of fifteen
years, consequently, several studies were initiated to combat
this problem. The records of 240 truants were studied from
the time their pattern of truancy began until they reached
the age of twenty to determine the relationship between
truancy and completing school. Further, they investigated
407 truants to see how their attendance rates varied during
the course of a given school year. Finally, they explored
the correlation between truancy and trouble with the law.
Their findings showed that only seven of the 240 truants
(or 2.9 percent of them) actually passed the exit examination.
They noted an accelerated truancy rate from 19.5 percent in
^American Association of School Administrators, Declin-
ing Enrollment-Closing Schools (Arlington, Virginia: American
Association of School Administrators, 1981), p. 5.
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the fall to 27.6 percent in the spring. Seventy-six percent
of the truants had records with the legal system. Interest¬
ingly enough, prior to being referred to the courts, 47
percent of these adolescents were already truant.^ For
Kane County, an essential part of improving school attendance
was direct contact with parents. In many instances, parents
were required by the courts to work cooperatively with the
schools.
Black public school enrollment grew in most metropolitan
areas during the seventies. It is interesting to note that
while in six metropolitan areas, central city Black enrollments
2have declined, while Black suburban enrollments have grown.
School attendance is influenced by several factors according
to Plante. These factors are dependent on and/or related
to (1) social forces, (2) home and community relations, and
(3) the appeal of school programs, teachers, and peer
3
pressures. Teachers and administrators attending a work¬
shop in Connecticut on absenteeism, concluded that attendance
was one of the major problems confronting secondary schools
today. It has been predicted that the alarming rate of
^James L. Hanson and Douglas L. Hoeft, "One School
District Fights the Battle of Truancy with Some Success,"
Phi Delta Kappan 64 (1983): 436-437.
2
Martin T. Katzman, "The Flight of Blacks From Central
City Public Schools," Urban Education 3 (October 1983):
259-262.
3
Alexander J. Plante, as cited by Joseph Levanto, "High
School Absenteeism," National Association of Secondary School
Principals 59 (October 1975): 100.
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absenteeism could possibly result as the number one school
problem.^ Levanto conducted a study of absenteeism at a
large Connecticut high school. He utilized attendance,
achievement, and personal information data. His findings
are summarized below: (1) distinguishable patterns of
absenteeism were observed, (2) boys in the first three years
of high school generally had fewer absences than girls,
(3) with each succeeding class and age groups from ninth
through twelfth, absenteeism increased, (4) students who
live with both parents generally were absent less often than
students from one parent families, (5) children in college
preparatory programs generally had the lowest rate of
absences, (6) for senior students in the study, absenteeism
was generally lowest for students with higher I.Q. scores,
(7) students who participated in both school sponsored
athletic and non-athletic activities showed lower rates of
absenteeism, (8) the Black students appeared to have been
absent more than the white students, (9) students of the
Jewish faith had the lowest rate of absenteeism. Finally,
Levanto found that the poorest students had the highest rate
2
of absenteeism. He observed that good attendance habits,
learned and developed in school, are likely to be continued
into the world of work.
^Joseph Levanto, "High School Absenteeism," National




In a study entitled "The Flight of Blacks from Central
City Public Schools," Katzman notes that in suburban
communities where White enrollment grew. Black enrollment
grew faster. The reason given for the changing trend is
threefold: (1) the changing size of the age group from
which public schools can draw, (2) the relocation of these
groups from the central cities, and (3) the reduction in the
proportion of that group which attends public as opposed to
private school.^ It is suggested that the Black school-age
population has declined in similar proportion in metropolitan
as well as non-metropolitan areas. Black children were 34
percent as likely as Whites to live in the suburbs in 1970,
2
but 42 percent as likely in 1977. As middle-class Blacks
become more affluent and move out of the" inner city, new
groups of underprivileged people move in, some from rural
communities. Black flight as well as White flight may
cause problems for the schools. In some settings schools
tend to reinforce negative concepts and feelings of frustra¬
tion, as a result absenteeism becomes paramount and parents
lack confidence in the schools.
The student who drops out of school is apt to be greatly
inconvenienced both socially and economically. Mussen and
^Martin T. Katzman, "The Flight of Blacks from Central
City Public Schools," Urban Education 3 (October 1983): 262.
^Ibid., p. 263.
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others note that both sociological and psychological factors
appear to be involved in the adolescent's decision to quit
school. Investigators have found that the dropout rate is
higher among the poor than among the more affluent.^
Cervantes found that the dropout rate for students at the
lower-lower class level is one in two. The following reasons
were mentioned most frequently for dropping out of school:
(1) poor school performance (many have been retained at
least once), and (2) economic reasons. Graduates and drop¬
outs were found to differ significantly even in earlier
2
years. Cervantes compared dropouts and graduates in terms
of age, sex, school background, family socioeconomic status
and minority group membership. He found that the two groups
differed in communication patterns with their parents.
Communication between parents and children, mutual acceptance
and understanding among family members were noticeably less
effective among families of dropouts. The families of the
dropouts appeared to be more unhappy and socially isolated.
Additionally, a profile of the dropout, based on Cervantes'
study reveals emotional insecurity, low self-esteem, angry
and hostile feelings and resentment of authority.^ These
dropouts show little evidence of being goal-oriented.
^Mussen, Conger, and Kagan, Child Development and
Personality, p. 511.
2 , ^ .
Cervantes, Journal of Marriage and the Family 5, 218-222.
^Ibid., p. 263.
-41-
The literature suggests that school attendance is
affected by various factors such as, social forces, peer
pressures and the school program's appeal. It has been
reported that the rate of absenteeism ranges from 10 to
50 percent in some school settings. Transitory status of
some adolescents contributes to poor school attendance.
Social problems impact on attendance as well as economic
problems.
Parents and Adolescent Social Maturity
The social maturity of the adolescent (as conceptualized
by the investigator) involves several aspects of development,
namely, achieving emotional and economic independence from
parents, selecting and preparing for a vocation, developing
skills necessary for civic competence, achieving socially
responsible behavior, and preparing for marriage. In general,
a sustained body of evidence has emerged to show that one's
social maturity is influenced greatly by his parents.
Baumrind conducted a study of three and four-year-olds to
determine the types of family relationships which strengthen
competence in children. Special emphasis was placed on
self-reliance, social responsibility, independence, and
achievement orientation. The child rearing practices of the
three groups of children were assessed. Assessments were
based on control, maturity demands, clarity of parent-child
communication, and parental nurturance. The findings were
that parents of mature children score high on the four
-42-
variables. They were warm, loving, supportive, and communi¬
cated well with their children. These parents seem to have
strengthened the child's social skills by encouraging
independence in decision-making. The parents of children
in group two were found to be more coercive, less warm,
affectionate or sympathetic with their children, one demon¬
strated noncontrolling and nondemanding behaviors. They
appeared to be negligent in discipline practices, had lower
expectations for mature behavior and were more relaxed in
training for independence and self-reliance.^
Baumrind concludes that nurturing parents who provide
warm home environments promote the child's maturity,
2
competence, and social responsibility. The development of
independence in children must begin at an early age and
gradually become a part of their experience if they are to
become responsible adults. It appears that the transition
from dependence to independence is more difficult when
children have not been allowed to exercise independent think¬
ing and actions before reaching adolescence.
A comparative study of eighteen late-maturing and
sixteen early-maturing adolescent boys was conducted. The
boys were evaluated on the basis of nine drives selected from
^Diana Baumrind, "Current Patterns of Parental Authority,"
Developmental Psychology Monographs 1 (1971); 1-103.
^Ibid., p. 103.
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Murray's list of needs: (1) drive for autonomy, (2) drive
for social acceptance, (3) drive for achievement, (4) drive
for recognition, (5) drive for abasement (tendency to self-
depreciation or self-blame), (6) drive for aggression, (7)
drive for succorance (desire for support from outside),
(8) drive for control, and (9) drive to escape. The results
indicated that late-maturers appeared to have moderately
high motivation for social affiliation and social acceptance.
They appeared to have strong needs for affiliation specifi¬
cally with the opposite sex. Late maturers' stress on
social activity and their social initiative and participation
appeared to be of an attention-getting, compensatory nature.
High drive for social ties was linked with several traits
which tfended to suggest emotional maladjustment; namely
attention seeking, affectation, dependence on approval,
excitedness, tenseness, impulsiveness, and explosiveness.
The personal and social maladjustment of the late maturers
appear to be reflected in overt behavior which may result
from strong underlying aggressive motivations. The
researchers concluded that the late maturing adolescents are
more apt to be more personally and socially maladjusted than
early maturers. They further concluded that early maturers'
experiences seem to be more conducive to good psychological
development.^
^Paul Mussen and Mary Jones, "The Behavior-Inferred
Motivations of Late and Early-Maturing Boys," in Studies in
Adolescence (ed.) Robert E. Grinder (New York: The Macmillan
Company, 1963), pp. 446-453.
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Mussen and Jones directed a study on early and late
maturing girls. It was designed to investigate the correla¬
tion between maturational status and self-concept, motiva¬
tions, and interpersonal attitudes. Personality assessment
was made on the basis of their responses to the Thematic
Apperception Test (TAT). The findings for the early and late
maturing girls were quite similar to those found for early
and late maturing boys. A significantly greater proportion
of the late maturing girls than early maturing girls have
high scores on negative characteristics which indicated more
favorable self-concept. The investigators interpreted the
findings to mean that late maturing adolescents of both
sexes are characterized by less adequate self-concepts,
slightly poorer parent-child relationships, and a tendency
for stronger dependency needs.^ Earlier reports of compari¬
sons between the behavior and personality characteristics
of early and late maturing adolescents have indicated that
there were definite advantages for early maturing boys but
disadvantages for early maturing girls.
Leifer and Lesser concluded that parents are primary
2
determiners of children's career choices. In a study
^Mary Jones and Paul Mussen, "Self-Conceptions, Motiva¬
tions, and Interpersonal Attitudes of Early and Late
Maturing Girls," in Studies in Adolescence (ed.), Robert E.
Grinder (New York: The MacMillan Company, 1963) , pp. 454-
465.
2
A.D. Leifer and G.S. Lesser, "The Development of
Career Awareness in Young Children," NIE papers in Education
and Work No. 1 (Washington, D.C.: National Institute of
Education, 1976).
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conducted by Pallone, Hurley, and Rickard, most adolescents
indicated that one of their parents (usually the same sex
parent) was most responsible for their career choice.^
Werts found in a study of 76,000 male college freshmen,
that fathers encouraged their sons both directly and in-
2
directly, to have interests similar to their own. More
recently, Basow and Howe found that parental role models
were most influential in affecting the career choices of
3
college seniors. Further, Alden and Seiferth studied
1,470 students. Each student was asked to rank order the
people having the most influence on his/her career choice.
Parents were ranked as the most influential. Friends,
teachers, counselors, and siblings were listed in descend-
4
ing order of importance. The ongoing research shows a
correlation between parent-child interaction and career
maturity.
N. J. Pallone, R. B. Hurley, and F. S. Richard,
"Further Data on Key Influence of Occupational Expectations
Among Minority Youth," Journal of Counseling Psychology 20
(1973): 484-486.
2
C. Werts, "Paternal Influence on Career Choice,"
Journal of Counseling Psychology 15 (1968) : 48-52.
3
S. A. Basow and K. G. Howe, "Model Influence on Career
Choices of College Students," Vocational Guidance Quarterly
27 (1979): 238-243.
4
E. F. Alden and B. B. Seiferth, "Factors Influencing
Choice of Technical Careers By Women and Minorities," paper
presented at the American Educational Research Association's
Conference, Ann Arbor, Michigan, July 1979.
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Parent Attitudes and Adolescent Anxiety
During the last two decades, an increasing amount of
attention has been focused on stress by health professionals
and social agencies. Stress reduction programs have been
initiated to help people control highly stressful situations.
Erikson emphasized unusual psychological tasks during
the adolescent period. According to Erikson, in adolescence,
the individual is confronted with the crisis of forming a
unique sense of identity which meets both his need for self-
fulfillment and for recognition from significant others
whose values he incorporates.^ Many adolescents internalize
worries and fears at this point in their development.
Charles Spielberger observes that anxiety is most
commonly used in an empirical sense to refer to a complex
reaction or response, a transitory state or condition of the
organism that varies in intensity and fluctuates over time.
According to Spielberger, the term anxiety is also used to
refer to a personality trait to individual differences and
the extent to which people are characterized by different
2
anxiety states. Cattell and Scheier identified two distinct
anxiety factors which they designated as "trait anxiety" and
"state anxiety." The trait anxiety factor was seen as
^Eric A. Erikson, Identity and the Life Cycle (New
York: W. W. Norton and Company, 1980), p. 94.
2
Charles Spielberger, Anxiety and Behavior (New York:
Academic Press, 1966), p. 12.
-47-
measuring (from their factor analytical studies) stable
individual differences in a unitary, relatively permanent
personality characteristic. The state anxiety factor was
based on a pattern of variables that covaried over occasions
of measurement, defining a transitory state or condition
of the organism which fluctuated over time.^ Trait
anxiety factor included "ergic tension," "ego weakness,"
"guilt proneness," "suspiciousness," and "tendency to
embarrassment." It was noted that anxiety neurotics
obtained high scores on trait anxiety factors. The state
anxiety factor was characterized by physiological variables
2
such as respiration rate and blood pressure. Basowitz
defined anxiety as "the conscious and reportable experience
of intense dread and foreboding, conceptualized as internally
. 3
derived and unrelated to external threat." McCandless and
Coop define anxiety as an "unpleasant feeling that arises
4
from various forms of stress." The definitions cited
suggest that anxiety is a feeling of dread, apprehension
or fear that may be evidenced in some physiological
R. B. Cattell and I. H. Scheier, "The Nature of
Anxiety: A Review of Thirteen Multivariate Analyses Com¬





H. Basowitz, H. Persky, et al., Anxiety and Stress
(New York: McGraw-Hill, 1955), p. 3.
4
McCandless and Coop, Adolescents: Behavior and
Development, p. 400.
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changes such as increased heartbeat, perspiration, and muscle
tension. Children react to anxiety in different ways,
certain defenses may develop and may lead to problem behavior
Sigmund Freud was the first to endeavor to show how
different conditions under which anxiety arises could be
embodied with a single psychological framework. He viewed
the combination of sensory, motor and physiological experi¬
ences which suddenly engulf the nervous system of the infant
at birth to be the beginning of all later anxiety reactions.
The significance of this experience is that at this stage of
life the reaction is an automatic one and the infant does not
have or has not yet learned sufficient ways of dealing with
this anxiety. The automatic anxiety reaction continues to
occur after birth and soon the infant learns to anticipate
anxiety producing situations and to use preventive measures
to avoid the danger. If there is lack of maturation and a
deprived environment the infant is perhaps not able to
control this anxiety.^ This suggests that the reactions to
anxiety which are learned during early childhood are basic
determiners of personality and character differences later
on in life. The unavoidable conflicts among the id, ego, and
superego lead to the primary sources of stress and tension
which Freud referred to as anxiety. When it becomes apparent
^Sigmund Freud as cited by Seymour B. Sarason in Anxiety
in Elementary School Children (New York: John Wiley and Sons
Inc., 1960), p. 32.
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that the ego is unsuccessful in handling this anxiety, certain
defenses may develop. These defenses may take the form of
repression, denial, displacement and projection, rationali¬
zation or regression.
Sarason points out that the previous experiences of
children are of tremendous importance in the study of their
behavior. Parents tend to play a central role in the child's
experiences which result in his gaining the proper reaction
to anxiety producing experiences. The nature of the parents'
role in reinforcing the child, tends to reflect on the child's
ability to cope.l To determine the possible affect of anxiety
and behavior early in life, Crook, Rasin and Elliot studied
714 hospitalized depressed patients, ranging in age from 16
to 70 years old. These patients were compared-with•387
"normal” adults. Their findings suggest that depression in
adult life may be related to parental rejection and control
through such techniques as negative evaluation and withdrawal
of affection during childhood. It was suggested further
that impaired self-concepts may have their origin in early
parent-child relationships.^
Based on the research cited, early socialization patterns
appear to have a definite impact on a child's ability to
^Seymore B. Sarason, Anxiety in Elementary School
Children (New York: John Wiley and Sons, Inc., 1960), p. 24.
2
Thomas Crook, Allen Rashin, and John Elliot, "Parent-
Child Relationships and Adult Depression," Child Development
52 (September 1981): 950-957. ~ ~ “
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adjust in life. Excessive anxiety may be traced back to a
restricted home environment. According to Ruebush and others,
the attempts of parents to impose standards of behavior that
are too high, negative evaluations of the child's behavior
and accomplishments, and inconsistent treatment of the child,
coupled with frequent changes in mood and in reactions to
the child, provide a basis for the development of strong
anxiety.^ Mussen, Conger and Kagan suggest that a child
tends to distrust his own impulses if he learns to expect
punishment or rejection from his parents when he displays
inappropriate behavior. The child then becomes anxious and
2
insecure about his parents as sources of love and security.
Prominent among researchers who recognize anxiety as
having two concomitants is Levitt. He views anxiety as
being either beneficial or detrimental to achievement.^
Problem behavior results when the emotions become so strong
that they result in destruction of property, oneself or
others. Anxiety is termed a neurotic illness when it becomes
so intense that it interferes with the normal functioning
of the personality. A common example of this is depression
during adolescence which is becoming an even greater problem
^R.K. Ruebush, Anxiety in H.W. Stevenson (ed.) Child
Psychology, 62nd Yearbook of the National Society for the
Study of Education (Chicago: University of Chicago Press,
1963), pp. 460-516.
^Mussen, Conger and Kagan, Child Development and Personal-
ity, p. 390.
^Eugene E. Levitt, The Psychology of Anxiety (New York:
The Bobbs-Merrill Company, Inc., 1967), p. 13.
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today. Wynne suggested that since anxiety often accompanies
depression, it and other psychological problems may mask the
underlying depression, particularly in adolescence.^ Almost
all of the people who attempt suicide have evidenced some
serious emotional problem prior to the attempt; the most
common of these is depression.^ Depressed adolescents have
been known to have suicidal tendencies. The rate of suicide
among adolescents is higher than ever and it is on the
increase. According to Wynne, approximately 3,000 - 4,000
youth committed suicide in 1975.3 Yet it is suspected that
suicide figures are generally underestimated among children
and adolescents. Many suicides are disguised as accidents.^
It has been suggested that adolescents who have suicidal
tendencies tend to come from disturbed family backgrounds.
Conflictual parental relations may cause rejecting attitudes
toward the child, often preventing warm relationships to
develop within the family.
Summary
Parents play meaningful roles in the psychological,
cultural, and maturational development of their children.
^E.A. Wynne, "Behind the Discipline Problem; Youth
Suicide As A Measure of Alienation," Phi Delta Kappan 59
(1978) ; 307-315.
^J.P. Miller, "Suicide and Adolescence," Adolescence 10
(Spring 1975): 11-24.
^Wynne, Phi Delta Kappan, 312.
^J.M. Toolan, "Suicide in Children and Adolescents,"
American Journal of Psychotherapy 29 (1975): 339-344.
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The writer's interpretation of the literature reviewed
suggests that early parental disciplinary patterns greatly
impact on the later developmental behavior of the child.
The research shows a correlation between environmental
factors and academic performance. Other studies present
the Black family as a resilient family unit that has
survived under extraordinary pressures; some self-imposed
and some from other sources. Further reviews suggest that
parents greatly influence the educational goals of their
children, and the atmosphere of the home conveys to the
child or adolescent a sense of values. It has been further
documented that there is a relationship between the
adolescent's social maturity, at the point of career
decision-making and his parents' career choices. Finally,
anxiety may arise from varied pressures to which one may
be subjected; namely, (1) poor home conditions, (2) poor
parent-child relationships, (3) pressures for high academic
performance, and (4) pressure associated with becoming
socially acceptable. The literature suggests that reactions
to anxiety, which are learned during early childhood, are
basic determiners of personality later in life.
CHAPTER III
METHODOLOGY
This chapter includes the research design, participants,
selection procedure, instruments, procedure for implementing
the study, the analysis of the data and the statistical
procedure.
Research Design
The research design for this study was correlational.
A correlational study is a form of descriptive research that
is concerned with determining the extent of correlation
existing between variables. Correlation assists one in
determining the extent to which variations in one variable
are associated with variations in another. The correla¬
tional method is very useful in studying problems in
education. This procedure enabled the investigator to test
the hypotheses about the correlation between parental
attitudes and other variables as well as to assess the
magnitude of the correlation.^ One advantage in using
correlational studies is that when correlational analysis
^Donald Ary, Lucy Cheser Jacobs, and Asghar Razavieh,
Introduction to Research and Education (New York: Holt,
Rinehart, and Winston, 1979), p. 305.
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indicates some degree of relationship between two variables,
one can use the information about one variable to make
predictions about the other variable. Correlational tech¬
niques may be utilized in either hypothesis-generating or
hypothesis-testing studies. The present study utilized
hypothesis testing. Disadvantages in using correlation
include: (1) the variability in the scores that are being
correlated affects the size of the coefficient of correla¬
tion and (2) the size of a coefficient of correlation is
influenced by the adequacy of the measuring instrument for
its intended purpose. If the instruments have low relia¬
bility and validity, evidence of any significant correlation
will be unlikely and the outcome will have little meaning.
The current research involved determining if a
statistically significant correlation existed between Black
parents' attitudes and certain educational and psychological
factors of their adolescent children. The criterion
variable was parents' attitudes; the predictor variables
were school attendance, behavior, language and math achieve¬
ment, social maturity, and anxiety.
Participants
The participants in this study were ninety-nine Black,
low-income, inner city middle school adolescents. They were
twelve years old and all were enrolled in seventh grade
classes. Both high and low-achievers were represented in
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the sample based on their composite scores in Language
and Mathematics on the California Achievement Test.
Selection Procedure
The participants were randomly drawn from a pool of
175 seventh grade students enrolled in a middle school.
The participants were already homogeneously grouped
according to achievement test scores. The names of the
students were alphabetized and randomly drawn, giving each
student an equal chance of being chosen.
The Setting
The environment in which the study was conducted was
an inner city middle school which serves grades six, seven
and eight. The school is eighteen years old and is made
up of a teaching and support staff of thirty. The total
school enrollment was 470, less than 3 percent were White
or other racial origins. Seventy-five percent of the
teachers have taught at this school since its inception.
Many of the parents attended this school. The students
are homogenously grouped in classes according to achieve¬
ment test scores.
This community serves a population of which approxi¬
mately 85 percent are of low socio-economic status, accord¬
ing to statistical data reported for Chapter One programs
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based on free or reduced lunch eligibility. The majority
of the students are members of one-parent families, headed
by a female. The religious orientation is varied in that it
includes Baptists, Methodists, Presbyterians, Seven Day
Adventists, Jehovah Witnesses, the Perfect Church, and
Black Muslims. This represents a fairly wide range of
beliefs and practices. The overall parental involvement in
school projects is minimal according to school records.
Instruments
The following instruments were utilized to collect
data for the present study: (1) Vineland Social Maturity
Scale, (2) State-Trait Anxiety Inventory for Children
(STAIC) , (3) The Parent Attitude Research Instr\ament (PARI) ,
(4) The attendance record of subjects, (5) The Discipline
Report, and (6) The California Achievement Test (CAT)
results in Language and Mathematics.
The first instrument to be utilized in this study was
the Vineland Social Maturity Scale originally developed by
Edgar A. Doll in 1935.^ The Vineland is a developmental
schedule which concentrates on the individual's ability
to look after his practical needs and to assume responsi¬
bility for participating in those activities which ultimately
^Edgar A. Doll, Vineland Social Maturity Scale Con¬
densed Manual of Directions (Minnesota: American Guidance
Service, Inc., 1965), pp. 2-3.
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lead to independence in adult life. It covers a range from
0-25 years of age, however, it has proven to be most useful
at the younger age levels, and particularly helpful with the
mentally retarded. The scale consists of 117 items grouped
into year levels. The information required for each item
is obtained through an interview with an informant or with
the examinee himself. On advantage of the use of this scale
is that the individual whose behavior is being assessed does
not have to take part in its administration, rather, a
respondent who is familiar with the individual's behavior
can be used. Use of a "third party" may afford a valid
measurement of daily activities which could not be accurately
measured through direct administration. It provides for
assessment of individuals who are not capable of making
verbal responses. The scale is based on what the individual
has actually done in his daily living. The items fall into
eight categories: (1) general self-help, (2) self-help in
eating, (3) self-help in dressing, (4) self-direction, (5)
occupation, (6) communication, (7) locomotion, and (8)
socialization. A social age (SA) and a social quotient (SQ)
can be computed from the person's record on the entire scale.^
The Vineland was standardized on 620 cases, including
ten males and ten females at each year from birth to 30
years. A re-test reliability of .92 is reported for
^Ibid., p. 3.
-58-
123 cases, the re-test interval varied from one to
nine months.
Validity of the Vineland Scale was determined chiefly
on the basis of age differentiation, comparison of normals
with mental retardates, and correlation of scores with
judgements of observers who knew the subjects well. Corre¬
lations between the Vineland Scale and Stanford Binet vary
widely but are sufficiently low in general, to indicate
that different facets of behavior are being tapped by the two
scales.^
The California Achievement Test was also utilized in
this study. The mathematics and language scores were used to
indicate academic performance of the participants during the
1983-84 school year. Achievement tests were designed to
measure the effects of relatively standardized sets of
experiences. These tests generally represent a terminal
evaluation of the individual's status on the completion of
training. The California Achievement Test is an achieve¬
ment test which is administered annually in the Atlanta
Public School System in the Spring. The California Achieve¬
ment Tests (Forms C and D) measure achievement in the areas
of reading, spelling, language, mathematics, and reference
skills. The CAT combines the uses of norm referenced tests
with the objective based information of criterion-referenced
tests.
^Anne Anastasi, Psychological Testing (New York;
Macmillan Pi±)lishing Company, 19 76), pp. 269-270.
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The California Achievement Test is a series of test
batteries designed to measure the achievement of students
from the beginning of kindergarten through the twelfth
grade. The California Achievement Tests (CAT) Forms C and
D were standardized at two different periods of the year
using the same students, therefore, realistic normative
data for any period of the year can be provided.^ For the
purpose of the present study the results of the CAT were
used in evaluating parental attitudes and educational
patterns of their children specifically focusing on language
and mathematics test results.
The language mechanics section of the test contains
twenty-five items which measure capitalization and punctu¬
ation skills. The langauge expression part of the test
contains thirty-eight items that measure specific skills in
language usage, sentence structure and paragraph organi¬
zation. The test requires students to do a variety of items
that measures various skills related to written expression.
The mathematics computation aspect of the CAT contains
forty items to measure addition, subtraction, multiplication,
and division skills. Each operation is measured by ten items.
The mathematics concepts and application sections are com¬
prised of forty-five items which measure specific skills
in understanding and using mathematics concepts.
^California Achievement Tests Examiner's Manual,
(California: McGraw-Hill Inc., 1977), p. 1.
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Through the use of a multiplicity of state curriculum
guides, a set of objectives for basic skills was identified
and compared with two criterion-referenced instruments;
The Prescriptive Reading Inventory (PRI) and the Diagnostic
Mathematics Inventory (DMI). The objectives derived from
thi^ comprised the basis for the CAT objectives. The
samples used for standardization of the CAT, Forms C and D,
were 200,000 students from kindergarten through twelfth
grade. Minority groups were appropriately represented in
the sample.
Reliability for the CAT was established by use of
test-retest administration. The internal consistency of
the CAT was measured with the internal consistency of the
Kuder-Richardson Formula 20 (KR20), which provides a co¬
efficient based on a single administration of the test.
Reliability coefficient for reading was .72 and for mathe¬
matics .83 for eleventh grade students.
A third instrument utilized in this study was the
State-Trait Anxiety Inventory for Children (STAIC) which
was developed by Charles D. Spielberger.^ The State Trait
Anxiety Inventory for Children was designed for use in
studying anxiety in children ranging in age from nine to
thirteen years. It measures state anxiety (A-State) and
trait anxiety (A-Trait). The STAIC A-Scale is
^Charles UT Spielberger, "How I Feel Questionnaire,"
State-Trait Anxiety Inventory (Palo Alto, California:
Consulting Psychologists Press, Inc., 1970).
-61-
comprised of twenty statements that ask children how they
feel at the present time. The A-Scale was designed to
measure transitory anxiety states. The STAIC A-State
scale is also used to ascertain the actual levels of A-
State intensity brought on by anxiety producing situations.
The A-Trait scale contains twenty statements to which
si±»jects respond by showing how they generally feel. The
A-Trait scale measures somewhat stable individual dif¬
ferences in anxiety producing experiences.
The STAIC can be individually or group administered.
It is not a timed instrument. Form C-1 is the A-State
scale and Form C-2 is the A-Trait scale. Respondents may
select one of the three choices for each item which pertains
directly to them in expressing how they feel. Some of the
responses indicate the presence of anxiety, while others
denote the absence of anxiety. The child indicates the
frequency of occurrence of the behavior as described by
the item. The score obtained on the STAIC A-State and A-
Trait may vary ranging from a low score of 20 to a high
score of 60.
The STAIC was standardized on elementary school
children in Florida. The subjects were 456 male and 457
female students from fourth, fifth, and sixth grades in
Tallahassee and Leon County, Florida; and 281 male and 357
female students in fourth, fifth, and sixth grades from
three different schools in Brandenton and Manatee County,
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Florida. Approximately 35 to 40 percent of the children
were Black.
The test-re-test correlations for the A-Trait scale
were .65 for males and .71 for females. The stability
coefficients for the A-Trait scale were .31 for males and
.47 for females.
The median item-remainder correlation for the items
in the A-State scale was .38 for the males and .48 for
females.
The STAIC A-Trait scale has been correlated with the
Children's Manifest Anxiety Scale (CMAS) and the General
Anxiety Scale for Children (GASC). In a sample of seventy-
five children, the STAIC A-Trait scale correlated .75 with
CMAS and .63 with the GASC. A sample of 900 fourth, fifth,
and sixth grade students was given the A-State scale using
standard instructions and then asked to resond to an anxiety
producing situation. The mean score for the A-State scale
was significantly higher in the anxiety producing situation.
The Parent Attitude Research Instrument (PARI) was
administered to parents of subjects participating in this
study. The PARI was developed in 1958 by E. S. Schaefer
and R. Q. Bell. It is a questionnaire used to assess
parental attitudes. It is the most popular instrument being
used in the area of parent-child relationships today. The
PARI is designed for group administration. The format of
the PARI involves the use of four response alternatives;
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strongly agree, mildly agree, mildly disagree, strongly
disagree.^ The eighty items were taken from fourteen
scales (PARI) indicating attitudes and behaviors which
seemed characteristic to the formation of self-esteem.
Validity
The PARI was correlated with the Edwards Personal
Preference Schedule, Minnesota Multiphasic-Personality
Inventory, the F scale and a test for self-acceptance
2
based on the discrepancy between self and I concepts.
Reliability
Test re-test reliability was utilized based on sixty
student nurses with Form III using a 3-month time interval.
The student nurses were homogeneous in age, education,
3
and socio-economic status. They showed low score variability.
Procedure for Implementation
The procedural steps employed in carrying out this
study were as follows:
1. Permission to conduct this study was
obtained from the Research and Evaluation
Division of the Atlanta Public School
System.
^Wesley G. Becker and Ronald S. King, "The Parent
Attitude Research Instrument; A Research Review," Child
Development 36 (1965): 330-363.
2
A. L. Baldwin, "The Appraisal of Parent Behavior,"
Psychological Monograph 58 (1945): 48-61.
3
Becker and King, "The Parent Attitude Research
Instrument: A Research Review," p. 329.
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2. The adolescent and adult populations were
identified.
3. The investigator obtained written permission
from parents to include their sons or daughters
in the study.
4. The parents of the children were asked to
participate in the research.
5. The literature was reviewed on characteristics
of adolescents, parent-child relationships,
anxiety and in-school behavior, school
attendance, social maturity, and academic
achievement.
6. Information on the child's experiences and
relationships was obtained from the mother
and child by use of the Parent Attitude
Research Instrument (PARI) and the Vineland
Scale of Social Maturity.
7. The State/Trait Anxiety Inventory for Children
STAIC was administered to the subjects.
8. The school attendance, discipline reports and
' achievement test scores were utilized to obtain
data on the subjects.
9. The data were collected, analyzed and interpreted10.The summary, conclusions, implications and
recommendations derived from the study were
incorporated into the final dissertation
report.
Analysis of Data
The data were collected and analyzed in the following
manner;
1. The investigator collected all of the
data.
2. Prior to the beginning of the semester
in which the study was conducted, the
subjects were administered the Vineland
Social Maturity Scale and the State-Trait
Anxiety Scale for Children.
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3. During the same period, the mothers of
the subjects were asked to complete a
questionnaire of eighty items taken from
the extended list of the Parent Attitude
Research Instrument (PARI) developed by
Schaefer and Bell.
4. Attendance and behavior data of subjects
were counted for one year.
5. Scores on the California Achievement Test
(CAT) mathematics and language subtests were
collected from school files.
Statistical Procedure
The Pearson Product-Moment coefficient of correlation
was applied to all six hypotheses.
The investigator used scattergrams to plot the means
for the variables being studied. The plots proved to be
linear. One of the basic assumptions underlying the
Pearson r is that data mvist be linearlly related, therefore,
the Pearson r proved to be the most appropriate statistic.
CHAPTER IV
RESULTS AND DISCUSSION
The present study investigated the correlation between
Black parental attitudes and selected psychological and
educational factors of their adolescent children. Follow¬
ing is the statistical analysis of the six null hypotheses




1. H : There is no statistically significant
correlation between parents' attitudes
and the in-school behavior of their
adolescent children.
The Pearson Product-Moment correlation was used to
determine the correlation between the criterion variable,
parental attitude and the other predictor variables. The
results of the statistical analysis of hypothesis number













Mean S.D. Mean S.D. df r
227.394 26.178 0.515 1.146 97 -.0521
The obtained values did not meet the decision rule
(alpha = .05) therefore, the null hypothesis was accepted.
Parents' attitudes were not statistically significantly
related to the in-school behavior of adolescents, according
to the findings of this study.
School Attendance
2. H^: There is no statistically significant
correlation between parents' attitudes
and the school attendance of their
adolescent children.
A summary of the statistical analysis of hypothesis
number two is presented in table 2.
TABLE 2








Mean S.D. Mean S.D. df r
227.394 26.178 93.282 7.582 97 -.0902
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No statistically significant correlation between parent
attitudes and the school attendance of their children was
found, therefore null hypothesis nuinber two was accepted.
Math Achievement
3. There is no statistically significant
correlation between parents' attitudes
and the mathematics achievement of
their adolescent children.
The results of the statistical analysis of the
correlation between parents' attitudes and the mathematics
achievement of their adolescent children are presented in
table 3.
TABLE 3
CORRELATION BEIWEEN PARENTS' ATTITUDES AND
ADOLESCENT MATHEMATICS ACHIEVEMENT
N = 99
Parent Attitudes California Achieve-
Research Instrument ment Test (CAT)
(PARI) Mathematics
Mean S.D. Mean S.D. df r
227.394 26.178 44.758 21.233 97 -.0874
The correlation was not statistically significant at
the .05 level of significance, therefore, the null
hypothesis was accepted.
Language Achievement
4. H^: There is no statistically significant
correlation between parents' attitudes
and the language achievement of their
adolescent children.
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Table 4 presents a svunmary of findings relative to
parents' attitudes and the language achievement of their
adolescent children.
TABLE 4









Mean S.D. Mean S.D. df r
227.394 26.178 43.949 20.654 97 -0.399
The .05 level of significance was not obtained as
depicted in the table, therefore, null hypothesis number
four was accepted. Language achievement was not statisti¬
cally significantly correlated to parents' attitudes




5. H^: There is no statistically significant
correlation between parents' attitudes
and the social maturity of their
adolescent children.
The results of the statistical analysis of parents'
attitudes and social maturity of their adolescent children
are presented in table 5.
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TABLE 5










Mean S.D. Mean S.D. df r
227.394 26.178 85.056 2.400 97 .0292
The Pearson Product-Moment correlation coefficient
was applied to the data collected in testing hypothesis
number five. The correlation between parents' attitudes
and social maturity of their adolescent children was not
statistically significant, therefore, null hypothesis
number five was accepted.
Anxiety
6. H^: There is no statistically significant
correlation between parental attitudes
and the anxiety level of their
adolescent children.
Table 6 presents the sximmary of correlations for
parents' attitudes and state and trait anxiety levels.
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TABLE 6








Mean S.D. Mean S.D. df r






Mean S.D. Mean S.D. df r
227.394 26.178 37.364 5.917 97 1187
The analysis of the data in table 6 revealed that
there was no statistically significant correlation found
between parents' attitudes and the state and trait anxiety
levels of their adolescent children, therefore, null
hypothesis ntmiber six was accepted.
Summary
The Pearson Product-Moment correlation coefficient
was applied to all six hypotheses tested in this study.
The results of the statistical analyses of hypotheses
one, two, three, four, five, and six were presented. The
findings revealed that no significant statistical correlation
existed between the criterion variable, parents' attitudes,
and the selected predictor variables: in-school behavior.
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social maturity, mathematics achievement, language achieve¬
ment, and anxiety level. Upon further analysis of data,
however, some interesting statistically significant corre¬








In-School Behavior Math df r
N = 99 N = 99 97 -.2030*
M = 0.515 M = 44.758
S.D. = 1.146 S.D. = 21.233
Attendance Math df r
N = 99 N = 99 97 .3259**
M = 93.282 M = 44.758
S.D. = 7.582 S.D. = 21.233
Attendance Language df r
N = 99 N = 99 97 .2727**
M = 93.282 M = 43.949
S.D. = 7.582 S.D. = 21.233
Attendance State Anxiety df r
N = 99 N = 99 97 .3058***
M = 93.282 M = 30.101
S.D. = 7.582 S.D. = 6.036
Attendance Trait Anxiety df r
N = 99 N = 99 97 -.1770
M = 93.282 M = 37.364
S.D. = 7.582 S.D. = 5.917
Math Trait Anxiety df r
N = 99 N = 99 97 -.2542**
M = 44.758 M = 37.364
S.D. = 21.233 S.D. = 5.917
Math Language df r
N = 99 N = 99 97 .8217***
M = 44.758 M = 43.949







Math State Anxiety df r
N = 99 N = 99 97 .2434**
M = 44.758 M = 30.101
S.D. = 21.233 S.D. = 6.036
Language Trait Anxiety df r
N = 99 N = 99 97 .3216***
M = 43.949 M = 37.364
S.D. = 20.654 S.D. = 5.917
State Anxiety Trait Anxiety df r
N = 99 N = 99 97 .2158
M = 30.101 M = 37.364
S.D. = 6.036 S.D. = 5.917
* - Statistically significant at the .05 level
** - Statistically significant at the .01 level
*** - Statistically significant at the .001 level
An examination of the data presented in table 7
reveals one salient finding: statistically significant
correlations were found in all cases but one, namely,
attendance and trait anxiety. Also, statistically signifi¬
cant negative correlations were found for in-school behavior
and achievement in mathematics (r = .202) and mathematics
achievement and trait anxiety (r = .254). One might explain
these findings by saying achievement in mathematics was
influenced negatively by both in-school behavior and trait
anxiety.
Discussion
This section presents the findings of this study as
they related to the literature.
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Six null hypotheses were tested in this study. The
Pearson Product-Moment coefficient of correlation was
applied to the six hypotheses. All of the hypotheses,
when subjected to statistical analysis, yielded no
statistically significant correlations according to the
stated decision rule.
Hypothesis niimber one tested the correlation between
parent attitudes and their affect on the in-school behavior
of the adolescent.
There is general agreement among many social scientists
that early parental disciplinary patterns figure signifi¬
cantly in the subsequent behavior of adolescents. Classic
studies by Elder, Baumrind, Vogel and Lauterback report a
direct correlation between environmental practices and the
later developmental patterns of the child.^ Research in¬
vestigations with young Black children by Chilman, Peter
and Young have described the strict discipline of Black
parents as both appropriate and functional and character-
2
istic of most Black families. The general approach to
^Glen Elder, "Parental Power Legitimation and Its
Effect on the Adolescent," 26 Sociometry (1963): 50-65;
Diana Baumrind, "Authoritarian Versus Authoritative Control,"
Adolescence 3 (1968): 255-272; W. Vogel and C. G. Lauterbach,
"Relationships Between Normal and Disturbed Sons' Percepts
of Their Parents' Behavior, and Personality Attributes of
the Parents and Sons," Journal of Clinical Psychology 19
(1963): 52-56.
2c. S. Chilman, Growing Up Poor, Department of H.E.W
V7elfare Administration Publication, No. 13 (Washington, D.C.:
Government Printing Office, 1966); Peters, "Socialization
in Black Families," pp. 216-217; V. Young, "Family and Child¬
hood in a Southern Negro Community," American Anthropologist
72 (April 1967); 269-288.
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itiany studies tends to be to show differences between the
discipline techniques of one-parent and two-parent families,
as well as low and middle-income families.
Marie Peters concluded from her studies with Black
children that the majority of Black parents stress obedience
because it is felt that the child who learns obedience will
ultimately be successful.^ Hess points out that the Black
mothers seem to prefer two types of teaching styles, as
they relate to discipline; (1) the "personal-subjective"
style, which is responsive to the needs, interests, and
stages of development of the child, and (2) the "status-
normative" teaching style where the mother insists on strict
2
behavior because it conforms to a certain set of standards.
These findings suggest that there may be remarkable con¬
sistency between early parental disciplinary patterns and
the later developmental behavior of the child.
A recent study by Clark, investigated low-income, one-
parent and two-parent Black families in Chicago. Clark's
study focused on adolescents, using a case study approach.
He found no dominant parental pattern among these inner-city
families. He observed significant differences between
parental disciplinary practices of high and low-achieving
inner-city adolescents. In many homes of low achievers he
^Peters, "Socializatin in Black Families," p. 217.
2
Hess, "The Cognitive Enviornments of Urban Preschool
Children: Report to the Children's Bureau."
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Observed no behavioral limits set because the parents had
given up in trying to establish good discipline. Other
homes emphasized good character and morality. In some
instances where the teenagers had been left to decide on
their own direction, under the influence of their peers,
there was little evidence of parental guidance. He further
observed that when rules for conduct in the home did exist,
they were inconsistent, contradictory and not likely to be
enforced.^
Hypothesis number two tested the correlation between
parents' attitudes and school attendance.
One of the major problems confronting large urban
school districts today appears to be that of absenteeism.
L. F. Cervantes studied White youth in Boston, St. Louis,
New Orleans, Denver and Los Angeles. He found that the
dropout rate for students at the lower-lower class level
is one in two. He found a significant difference even in
earlier years between high school graduates and high school
dropouts. In an analysis that made some general conclusions
about environmental influences of dropouts, Cervantes
assessed high school students (who were presently enrolled)
and high school dropouts. One of the major findings was
that the two groups varied in communication practices with
their parents. Communication between parents and children,
^Reginald Clark, Family Life and School Achievement;
Why Poor Black Children Succeed or Fail (Chicago; University
of Chicago Press, 1983), p. 190.
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mutual acceptance and understanding among family members
were noticeably less effective among families of dropouts.
The families of the dropout appeared to be more unhappy and
more socially isolated. The school dropouts in Cervantes'
study were seen as being emotionally insecure, having low
self-esteem, harboring angry and hostile feelings and resent¬
ing authority.^
In a similar study, Levanto found that students who
lived with both parents generally were absent less often than
2
students from one-parent families. In a study of absenteeism,
Levanto further observed that Black students in his study had
higher absentee rates than White students, and that the
3
poorest students had the highest rate of absenteeism.
Plante documented a significant correlation between
school attendance and social forces, home and community
4
relations, and the appeal of the school program. The
findings of the present study were not consistent with the
findings of the studies cited.
No statistically significant correlation was found
between parental attitudes and school attendance in the
present study. The results of this study showed a high rate
^Cervantes, "Family Background, Primary Relationships,
and the High School Dropout," pp. 218-222.
2
Levanto, "High School Absenteeism," p. 100.
^Ibid., p. 101.




of school attendance for most of the participants, who were
from one-parent, low-income families. It could be that the
parents of the children in this study value education and
for this reason made every attempt to keep their children
in school, or it could be the appeal of the school program.
Mussen, Conger and Kagan suggest that the forms of
aggression a child will exhibit depend on a number of
factors; (1) the intensity of his hostile motivation, (2)
the degree of environmental frustration to which he is
subjected, (3) the reinforcement received for aggressive
behavior, (4) his observation and imitation of aggressive
models, and (5) the amount of anxiety and guilt associated
with the expression of aggression.^ Perhaps these factors
were not present to a sufficient degree to be reflective of
the in-school behavior of the adolescents in the present
study.
Clausen maintains that when an adolescent is given
autonomy and when parental restrictions are accompanied by
explanations and understandings, the potential for conflict
2
will be lessened.
The present study found no statistically significant
correlation between parental attitudes and in-school behavior.
Because so few of the participants exhibited disruptive
^Mussen, Conger, and Kagan, Child Development and
Personality, p. 371.
2
Clausen, "Family Structure, Socialization and
Personality," pp. 1-54.
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behavior to the extent to be sent to the office. The
findings regarding the number of referrals to the principal's
office for disruptive acting out behavior in this study were
inconclusive.
Since correlational procedures do not involve cause
and effect, the investigator can only speculate that the
strictness of discipline in some homes and in the school of
the participants might account for the lack of reports of
disruptive behavior exhibited by the participants, and thus
the lack of correlation between parents' attitudes and in¬
school behavior.
Hypothesis number three tested the correlation between
parents' attitudes and the social maturity of their adoles¬
cent children.
The literature tends to suggest that parents play a
meaningful role in the psychological, cultural and matura-
tional development of their children, however, the influence
may differ. The findings of Baumrind suggest that parents
who are nurturing and provide warm home environments promote
the child's maturity, competence, and social responsibility.^
Mussen and Jones report from studies conducted with early
and late maturers that the late maturing adolescent is more
given to being personally and socially maladjusted than the
early maturers. They further determined that the experiences
^Baumrind, "Current Patterns of Parental Authority,"
p. 103.
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of early maturers seem to be more conducive to good psycho¬
logical development.^ Mussen and Jones found that late
maturing adolescents of both sexes are characterized by
less adequate self-concepts, slightly poorer parent-child
2
relationships, and a tendency for strong dependency needs.
Significant differences may exist between adolescents
with regard to the influence of parents' attitudes on the
social maturity of the adolescent.
The Vineland Social Maturity Scale was utilized to
assess the social maturity level of the adolescent.^ The
analysis of the data revealed no statistical significance
between parent attitudes and the social maturity of the
adolescent.
The fourth and fifth hypotheses were concerned with
parent's attitudes and academic achievement. The California
Achievement Test results in mathematics and language were
utilized. A review of the literature suggests widespread
support for the view that parents serve as role modles and
their attitudes toward education are reflected in the
academic achievement of their children. Boyd McCandless
suggests that there are two factors relationg to adolescents
and their families which affect their academic achievement:
(1) socio-economic factors and (2) psychological factors.
^Mussen and Jones, "The Behavior-Inferred Motivations
of Late and Early-Maturing Boys," pp. 446-453.
^Ibid.
3
Doll, Vineland Social Maturity Scale.
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He found a clear correlation between the educational attain¬
ments of adolescents and the educational level of their
parents. He further suggests that parents serve as role
models, therefore, if parents have positive attitudes
toward education, an adolescent "of a given aptitude"
is more likely to succeed in school than one whose parents
present negative role models.^ Swift suggested that parents
who value education are more likely to have adolescents who
2
have successful school experiences. The literature further
suggests that environmental factors figure significantly in
relation to other factors and have a direct impact on the
child's academic performance. Clark insists that the family's
main contribution to a child's school success is made through
parents' dispositions and interpersonal relationships with
3
their child at home.
Analysis of the data showed no statistically signifi¬
cant correlations between parental attitudes and mathematics
and language achievement.
The findings indicate that there was no clear con¬
ception of the relationship between parental attitudes and
mathematics and language achievement; however, the home
background and the interpersonal environment which exists
in the home, may play a significant role in determining one's
success or failure in school.
^McCandless, Adolescents; Behavior and Development-.
^Ibid.
3ciark, Family Life and School Achievement; Why Poor
Black Children Succeed or Fail, p. 190.
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Hypothesis niomber six tested the influence of parental
attitudes on the anxiety level of the adolescents. The
investigator tested two types of anxiety; (1) state anxiety
which refers to an unpleasant emotional reaction to a
specific event, and may vary in intensity and fluctuate
over time, and (2) trait anxiety which refers to an in¬
dividual's level of anxiety proneness which is not apparent
until a threatening situation triggers it.
A review of the literature suggests that excessive
anxiety may be traced to a restricted home environment.
Sarason asserts that parents tend to play a role in
the child's experiences which results in his acquiring the
proper reaction to anxiety producing experiences. The nature
of the parents' role in reinforcing the child tends to
reflect the child's ability to cope.^ Ruebush found that
the attemps of parents to impose standards of behavior that
are (1) too high, (2) negative evaluations of the child's
behavior and accomplishments, and (3) inconsistent treatment
coupled with frequent changes in mood and in reaction to
the child, provide a basis for the development of strong
anxiety.^
The findings of this study showed no statistically
significant correlation between parental attitudes and state
anxiety level, nor parental attitudes and trait anxiety.
^Sarason, Anxiety in Elementary School Children, p. 24.
2Ruebush,"Anxiety," pp. 460-516.
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Numerous studies cited in the current literature
review lend support to the fact that young children are
more influenced by their parents which tends to indicate
that the age of the child might have entered into the
results of this study. It is possible that the attitudes
of parents may not be communicated to the child/adolescent.
C. H. Weiss indicated that when an individual is approached
as a respondent in a study, he tends to assume a role of
"the kind of person he thinks he should be" in this situation.
To the extent that his assiamed role differs from his natural
behavior, the validity decreases. The investigator specu¬
lates that because self-report data were utilized in this
study, the accuracy of data gathered through use of the
PARI and the Vineland Social Maturity Scale were dependent
upon the honesty and recollection of the participants.
Other Findings
The findings of this study revealed several interesting
statistically significant correlations between (1) school
attendance and mathematics achievement, and (2) school
attendance and language achievement. There is virtually
no disagreement among researchers that a significant
correlation exists between school achievement and attendance.
Although there may be wide variation in the intensity
of the parent-child relationship at the adolescent stage of
development as it relates to school attendance, the adoles¬
cent's school attendance is directly related to his educa¬
tional performance.
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Reginald M. Clark found in his in-depth study of ten
Black ghetto families, that the regularity of a student's
school attendance was directly correlated to high educa¬
tional performance.^
The investigation of school attendance and school
performance by Odell led to the conclusion that the per¬
centage of school attendance is significantly correlated
2
to successful school achievement. Ziegler found a strong
3
correlation between attendance and academic achievement.
^Clark, Family Life and School Achievement; Why Poor
Black Children Succeed or Fail, p. 206.
2
Odell as cited by Ziegler, School Attendance as a






The purpose of this study was to determine the correla¬
tion between parents' attitudes and selected psychological
and educational factors of their adolescent children. The
following null hypotheses were tested in carrying out this
study:
1. H : There is no statistically significant
correlation between parents' attitudes
and the in-school behavior of their
adolescent children.
2. H : There is no statistically significant
correlation between parents' attitudes
and the school attendance of their
adolescent children.
3. There is no statistically significant
correlation between parents' attitudes
and the social maturity of their
adolescent children.
4. H : There is no statistically significant
correlation between parents' attitudes
and the mathematics achievement of
their adolescent children.
5. There is no statistically significant
correlation between parents' attitudes




6. H : There is no statistically significant
°
correlation between parents' attitudes
and the anxiety level of adolescent
children.
Research Design
The research design for this study was correlational.
The correlational procedure enabled the investigator to
test the hypotheses about the relationship between parental
attitudes and other variables. It involved determining if
a statistically significant correlation existed between
parental attitudes and certain educational and psychological
patterns of their adolescent children. The criterion
variable was parent attitudes; the predictor variables were
school attendance, behavior, language and mathematics
achievement, social maturity, and anxiety.
Participants
The participants for this study consisted of ninety-nine
Black adolescent middle school students, from low socio¬
economic backgrounds, enrolled in seventh grade in the inner
city.
Instruments
The following instruments were utilized to collect
data for the present study; (1) Vineland Social Maturity
Scale, (2) State-Trait Anxiety Inventory for Children (STAIC),
(3) The Parent Attitude Research Instrument (PARI), (4) The
Attendance Record of Subjects, (5) The Discipline Report,
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and (6) The California Achieveinent Test (CAT) results in
language and mathematics.
Definition of Terms
The following terms were utilized in this study;
1. Disruptive Behavior was operationally
defined as the niomber of times in a
school year that the adolescent was
referred to the principal's office for
disciplinary reasons.
2. Social Maturity was operationally defined
as the measure obtained from the Vineland
Social Maturity Scale.
3. Attendance was operationally defined as
the number of days present for the year.
4. Academic Achievement was operationally
defined as the scores on the California
Achievement Test.
5. Parental Attitude was operationally defined
as the score obtained from the Parent
Attitude Research Instrviment (PARI) .
6. Relationships was operationally defined as
the degree of correlation indicated by the
correlation coefficient.
7. Psychological Factors were operationally
defined as the social maturity and behavior
variable of the adolescent.
8. Educational Factors were operationally
defined as the mathematics achievement,
language achievement and school attendance
of the adolescent.
Siimmary of Related Literature
The investigator reviewed literature regarding adoles¬
cents under the following topics: (1) parent-child relation¬
ships, (2) Black parent-child relationships, (3) parents
and adolescent academic achievement, (4) parents and
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adolescent school attendance, (5) parents and adeolescent
behavior, (6) parents and adolescent social maturity, and (7)
parents and adolescent anxiety.
The first section focused on the critical role of
parent-child relationships. The significance of attitudes
and practices of the family was discussed. Parenting styles
were also identified. Many research investigations were
cited, there was general agreement among investigators that
parents can positively affect their child(ren)'s successful
transition from adolescence to responsible adulthood by
providing a positive model of independence and affording
opportunities for the child to participate in decision¬
making on a continual basis.
The discussion on parent-child relationships was
extended to include Black-parent-child relationships. The
uniqueness of the Black experience impacts on the child-
rearing priorities, attitudes, and practices of Blacks.
The topic parents and adolescent academic achievement
discussed the effects of environment, inheritance and
schooling on academic performance. The attitudes of Black
parents relative to achievement were examined. The literature
supported the view that environmental factors play major
roles in relation to other factors and have a direct impact
on the child's academic performance.
The parents' and adolescents' behavior section concluded
that, while parental disciplinary patterns are not the only
determiners, they figure significantly when evaluating the
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behavior of adolescents. Secondly, failure to obey school
rules or authorities may be a direct result of inconsistent
or contradictory standards at home.
Parents and adolescent school attendance discussed
factors which influenced school attendance. One finding
was that good attendance habits learned and developed in
school, are likely to be continued into the world of work.
It was reported that communication between parents and
children, and mutual acceptance and understanding among
family members were noticeably less effective among families
of dropouts.
Parents and adolescent social maturity reflected on
practices that promote social responsibility, self-reliance,
and independence. It was found that nurturing parents
promote the child's maturity, competence, and social
responsibility. Here, again, the transition from dependence
to independence is more difficult when children have not
been allowed to exercise independent thinking and actions
before reaching adolescence. The effects of parental
influence appear to differ for individual adolescents.
The last section, parents and adolescent anxiety,
distinguished between state and trait anxiety. Several
definitions of anxiety were given. It was concluded that
the reactions to anxiety which are learned as a child are
basic determiners of personality and character differences
later on in life. It is generally agreed that anxiety may
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result from (1) poor home conditions, (2) poor parent-child
relationships, (3) pressures for high academic achievement,
(4) social relationships, and (5) interpersonal conflicts.
Summary of the Findings
1. The results of the study indicated that no significant
statistical correlation was found between parents'
attitudes and in-school behavior, school attendance,
mathematics and language achievement, social maturity,
and state and trait anxiety.
2. The intercorrelations provided both direct and inverse
associations between variables.
a. Direct Relationships
As the school attendance increased, achievement
in mathematics and language and state anxiety
tended to increase; as mathematics achievement
increased, language and state anxiety tended
to increase; as language achievement and state
anxiety increased, trait anxiety tended to
increase.
b. Inverse Relationships
As disruptive behavior increased, mathematics
achievement tended to decrease; as trait anxiety
decreased, school attendance and mathematics
achievement increased.
Conclusions
The findings of this study appear to warrant the
following conclusions;
1. Parental attitudes were independent of
educational factors (school attendance,
matehamtics and language achievement)
and psychological factors (in-school
behavior, state and trait anxiety, and
social maturity).
School attendance, mathematics and language
achievement and trait anxiety tended to vary
directly with state anxiety; increases in
2.
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school attendance and mathematics achieve¬
ment tended to be accompaned by decreases
in trait anxiety; increases in disruptive
behavior tended to accompany decreases in
mathematics achievement.3.The predictive accuracy between mathematics
and language achievement was relatively high
while the predictive efficiency of the
remaining relationships was questionable.
Implications
Based on the foregoing conclusions, the following
implications are suggested:
1. With the assiimption of increased responsibility
for the performance of tasks traditionally
assigned to the home, the influence of teacher
attitudes may be greater on the adolescent
than the parents' attitude.
2. Adolescents may be more closely related to
peers than to parents.
3. The appeal of the school program and/or the
desire of low-income Black parents (for their
children to have a better chance than they
did by achieving a good education), seems to
play a vital role in increasing school
attendance.
4. Increases in school attendance and academic
achievement tend to accompany decreases in
disruptive behavior.
5. The parents' perception of their roles and
responsibilities as they relate to their
children and the school becomes increasingly
important.
Recommendations
It is recommended that:
1. A follow-up study be conducted to determine
how (or if) the attitudes of Black parents
of high achievers differ from those of low
achievers in inner-city settings.
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2. Further research be done to explore the
correlation between the degree of parent
involvement in school-related activities,
and the academic success of adolescents who
live in inner-city communities.
3. Research be done relative to the correlation
between teacher attitudes and their effects
on the adolescent's educational and
emotional maturation.
4. Further investigation be made into the effect
of parent expectations on the school perfor¬
mance and psychological development of their
adolescent children.
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rections: Please indicate how you feel about each item below. Draw
a circle around the "A" if you agree. Draw a circle
around the "a" if you mildly agree. Draw a circle around
the "D" if you disagree. Draw a circle around the "d" if
you mildly disagree. Please give your first reaction and
try to work fast. There are no right or wrong answers,
so please answer all questions.
Agree Disagree
Children should be allowed to disagree with
their parents if they feel their own ideas are
better. A a d D
It's best for the child if he never gets
started wondering whether his mother's views
are right. A a d D
Parents should adjust to the children some
rather than always expecting the children to
adjust to the parents. A a d D
Parents must earn the respect of their
children by the way they act. A ad D
Children would be happier and better behaved
if parents would show an Interest in their
affairs. A a d D
Some children are just so bad they must be
taught to fear adults for their own good. A a
Children will get on any woman's nerves if
she has to be with them all day. A a
One of the worst things about taking care of
a home is a woman feels that she can't get out. A a
If you let children talk about their
troubles they end up complaining even more. A a
There is nothing worse for a young mother
than being alone while going through her
first experience with a baby. A a
Most children are toilet trained by 15
months of age. A a
The sooner a child learns to walk the better










13. A child will be grateful later on for strict
training.
1^. A mother should make it her business to know
everything her children are thinking.
15. A good mother should shelter her child from
life's little difficulties.
16. There are so many things a child has to learn
in life there is no excuse for him sitting
around with time on his hands.
17" Children should be encouraged to tell their
parents about it whenever they feel family
rules are unreasonable.
18. A parent should never be made to look wrong
in a child's eyes.
19. Children are too often asked to do all the
compromising and adjustment and that is not
fair.
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D20.' As much as is reasonable, a parent should try
to treat a child as an equal. A a d D
21. Parents who are interested in hearing about
their children's parties, dates, and fun
help them grow up right. A a d D
22. It is frequently necessary to drive the mis¬
chief out of a child before he will behave. A a d D23.Mothers very often feel that they can't stand
their children a moment longer. A a
2k. Having to be with children all the time gives
a woman the feeling her wings have been clipped. A a
25. Parents who start a child talking about his
worries don't realize that sometimes it's
better to just leave well enough alone. A a
26. It isn't fair that a woman has to bear just
about all the burden of raising children by
herself. A a
27. The earlier a child is weaned from it's
enrational ties to its parents the better
it will handle it's own problems. A a
28. A child should be weaned away from the








29. Most young mothers are bothered more by the
feeling of being shut up in the home than by
anything else.
30. A child should never keep a secret from his
parents.
31. A child should be protected from jobs which
might be too tiring or hard for him.
32. Children who don't try hard for success will
feel that they have missed out on things
later on.
33. A child has a right to his own point of view
and ought to be allowed to express it.
3^. Children should never learn things outside
the home which make them doubt their
parents' ideas.
35. There is no reason parents should have their
own way all the time, any more than that
children should have their own way all the
time.
36. Children seldom express anything worthwhile,
their ideas are usually unimportant.
37. If parents would have fun with their
children, the children would be more apt
to take their advice.
38. A wise parent will teach a child early
just who is boss.
39. It's a rare mother who can be sweet and
even-tempered with her children all day.
kO. Children pester you with all their little
upsets if you aren't careful from the first.
Al. A wise woman will do anything to avoid
being by herself before and after a new baby.
A2. Children's grades in school are a reflection
of the intelligence of their parents.
43. It is more effective to punish a child for
not doing well than to reward him for
succeeding.
Agree Disagree
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
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Agree Disagree
Children who are held to firm rules grow up
to be the best adults. A a
As. An alert parent should try to learn all her
child's thoughts. A a
A6. Children should be kept away from all hard jobs
which might be discouraging. A a
A7. Parents should teach their children that the
way to get ahead is to keep busy and not
waste time. A a
A8. A child's ideas should be seriously considered
in making family decisions. A a
A9. The child should not question the thinking of
the parents. A a
50. No child should ever set his will against that
of his parents. A a
51. Children should fear their parents to some
degree. A a
52. When you do things together, children feel
close to you and can talk easier. A a
53. Children need some of the natural meanness
taken out of them. A a
SA. Raising children is a nerve-wracking job. A a
SS. One of the bad things about raising
children is that you aren't free enough
of the time to do just as you like. A a
S6. The trouble with giving attention to
children's problems is they usually just
make up a lot of stories to keep you
interested. A a
57. Most women need more time than they are
given to rest up in the home after going
through childbirth. A a
58. A child never sets high enough standards
for himself. A a
59. When a child does something well we can


















60. It is a mother's duty to make sure she knows
her child's innermost thoughts.
61. I liked my child best when i could do
everything for him.
62. The sooner a child learns that a wasted
minute is lost forever, the better off he
will be.
63. When a child is in trouble he ought to know
he won't be punished for talking about it
wlth his parents.
64. Parents should be careful lest their
children choose the wrong friends.
65. A child should always accept the decision
of his parents.
66. Children should do nothing without the
consent of their parents.
67. Children should have a say in the making
of family plans.
68. It is sometimes necessary for the parent to
break the child's will.
69. It's natural for a mother to "blow her top"
when children are selfish and demanding.
70. A young mother feels "held down" because
there are lots of things she wants to do
while she is young.
71. Children should not annoy their parents
with their unimportant problems.
72. Taking care of a small baby is something
that no woman should be expected to do all
by herself.
73- Some children don't realize how lucky they
are to have parents setting high goals
for them.
74. If a child is pushed into an activity before
he is ready, he will learn that much earlier.
75. Unless one judges a child according to
strict standards, he will not be industrious.
Agree Disagree
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
A a d D
-99-
Agree
76. It is a parent's business to know what a
child is up to ail the time. A a
77* Children are better off if their parents
are around to tell them what to do all
the time. A a
78. A child should be rewarded for trying even










Developed by C. D. Spielberger, C. D. Edwards, J. Montuori and R. Lushene
STAIC FORM C-1
NAME AGE DATE
DIRECTIONS: A number of statements which boys and girls use to describe
themselves are given below. Read each statement carefully and decide how
you feel right now. Then put an X in the box in front of the word or phrase
which best desicribes how you feel. There are no right or wrong answers. Do
not spend too much time on any one statement. Remember, find the word
or phrase which best describes how you feel right now, at this very moment.
1. I feel . . . .... □ very calm □ calm O not calm ^
2. I feel . . . .... □ very upset □ upset □ not upset
3, I feel . . . .... □ very pleasant □ pleasant □ not pleasant
4. I feel , . . .... □ very nervous □ nervous O not nervous
5. I feel . . . .... □ very jittery □ jittery □ not jittery
6. I feel , . . .... H very rested □ rested □ not rested
7. I feel . . . .... □ very scared □ scared Q not scared
8. I feel . . . .... □ very relaxed □ relaxed □ not relaxed
9. I feel , . . .... □ very worried □ worried R not worried
10. I feel . . . .... □ very satisfied P satisfied □ not satisfied
11. I feel . . ■ . .... □ very frightened □ frightened D not frightened
12. I feel . . . .... □ very happy □ happy □ not happy
13. I feel . . . .... □ very sure P sure □ not sure
14. i feel . . . .... □ very good □ good □ not good
15. I feel . . . .... □ very troubled □ troubled D not troubled
16. I feel . . . .... □ very bothered □ bothered □ not bothered
17. I feel . . . .... □ very nice □ nice □ not nice
18. I feel . . . .... □ very terrified □ terrified D not terrified
19. I feel . . . . . . . □ very mixed-up □ mixed-up P not mixed-up
20. I feel . . . . . . . □ very cheerful □ cheerful P not cheerful
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DIRECTIONS: A number of statements which boys and girls use to describe
themselves are given below. Read each statement and decide if it is hardly-
ever, or sometimes, or often true for you. Then for each statement, put an X
in the box in front of the word that seems to describe you best. There are no
right or wrong answers. Do not spend too much time on any one statement.
Remember, choose the word which seems to describe how you usually feel.
1. I worry about making mistakes .... □ hardly-ever tZ3 sometimes □ often
2. I feel like crying □ hardly-ever □ sometimes □ often
3. I feel unhappy □ hardly-ever □ sometimes □ often
4. I have trouble making up my mind . . . □ hardly-ever □ sometimes O often
5. It is difficult for me to face my problems . □ hardly-ever P sometimes □ often
6. I worry too much a hardly-ever □ sometimes □ often
7. I get upset at home □ hardly-ever □ sometimes □ often
8. I am shy □ hardly-ever □ sometimes □ often
9. I feel troubled □ hardly-ever □ sometimes □ often
10. Unimportant thoughts run through my
mind and bother me □ hardly-ever □ sometimes □ often
11. I worry about school □ hardly-ever □ sometimes □ often
12. I have trouble deciding what to do ... □ hardly-ever □ sometimes □ often
13. I notice my heart beats fast □ hardly-ever □ sometimes □ often
14. I am secretly afraid □ hardly-ever d sometimes □ often.
15. I worry about my parents □ hardly-ever □ sometimes □ often
16. My hands get sweaty □ hardly-ever □ sometimes □ often
17. I worry about things that may happen . . □ hardly-ever □ sometimes □ often
18. It is hard for me to fall asleep at night D hardly-ever □ sometimes □ often
19. I get a funny feeling in my stomach . . . □ hardly-ever □ sometimes □ often
20. I worry about what others think of me □ hardly-ever □ sometimes □ often
Copyright © 1970 by Dr. C. D. Spielberger
Reproduction of this test or any portion thereof
by any process without written permission of the Publisher is prohibited.
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Category^ Score* Items O - I
C 1. “Crows”; laughs
SHG 2. Balances head
SHG - 3. Grasps objects within reach
S 4. Reaches for familiar persons
SHG 5. Rolls over
SHG - 6. Reaches for nearby objects
O 7. Occupies self unattended
SHG 8. Sits unsupported
SHG 9. Pulls self upright
C 10. “Talks”; imitates sounds
SHE 11. Drinks from cup or glass assisted
L 12. Moves about on floor
SHG 13. Grasps with thumb and finger
S 14. Demands personal attention
SHG 15. Stands alone
SHE 16. Does not drool
C 17. Follows simple instructions
t Key to categorical arrangement of items:
SHG— Self-help general C— Communication L— Locomotion
S H D— Self-help dressing S D— Self-direction O— Occupation
SHE— Self-help eating S— Socialization
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i-n
L 18. Walks about room unattended
O 19. Marks with pencil or crayon
SHE 20. Masticates food
SHD 21. Pulls off socks
O 22. Transfers objects
SHG 23. Overcomes simple obstacles
O 24. Fetches or carries familiar objects ...
SHE 25. Drinks from cup or glass unassisted
SHG 26. Gives up baby carriage
S 27. Plays with other children
SHE — 28. Eats with spoon
L 29. Goes about house or yard
SHE 30. Discriminates edible substances
C 31. Uses names of familiar objects
L 32. Walks upstairs unassisted
SHE 33. Unwraps candy



















SHG 35. Asks to go to toilet
O 36. Initiates own play activities
SHD 37. Removes coat or dress
SHE 38. Eats with fork
SHE 39. Gets drink unassisted
SHD 40. Dries own hands
SHG 41. Avoids simple hazards
SHD 42. Puts on coat or dress unassisted
O 43. Cuts with scissors
C 44. Relates experiences
III - IV
L 45. Walks downstairs one step per tread
S 46. Plays cooperatively at kindergarten level ....
SHD 47. Buttons coat or dress
O 48. Helps at little household tasks
S 49. “Performs” for others


















SHG 51. Cares for self at toilet
SHD 52. Washes face unassisted
L 53. Goes about neighborhood unattended
SHD 54. Dresses self except tying
O 55. Uses pencil or crayon for drawing








57. Uses skates, sled, wagon
58. Prints simple words
59. Plays simple table games -
60. Is trusted with money —
61. Goes to school unattended 5.83VI- VII
62. Uses table knife for spreading — 6.03
63. Uses pencil for writing - 6.15
64. Bathes self assisted 6.23
65. Goes to bed unassisted 6.75
VII - VIII
66. Tells time to quarter hour 7.28
67. Uses table knife for cutting 8.05
68. Disavows literal Santa Claus 8.28
69. Participates in pre-adolescent play 8.28
70. Combs or brushes hair 8.45
VIII - IX
71. Uses tools or utensils 8.50
72. Does routine household tasks 8.53
73. Reads on own initiative 8.55
74. Bathes self unaided 8.85
IX-X
75. Cares for self at table 9.03
76. Makes minor purchases 9.38
77. Goes about home town freely 9.43
X-XI
78. Writes occasional short letters 9.63
79. Makes telephone calls 10.30
80. Does small remunerative work
___ 10.90
81. Answers ads; purchases by mail 11.20
XI - XII
82. Does simple creative work 11.25
83. Is left to care for self or others 11.45
84. Enjoys books, newspapers, magazines 11.58
XII - XV
85. Plays difficult games 22 30
86. Exercises complete care of dress 22 38
87. Buys own clothing accessories 23 00
88. Engages in adolescent group activities 24 10
































Goes to nearby places alone ....
Goes out unsupervised daytime
Has own spending money
Buys all own clothing
XVIII - XX
Goes to distant points alone
Looks after own health
Has a job or continues schooling
Goes out nights unrestricted




Assumes responsibility beyond own needs










Directs or manages affairs of others
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DIVISION OF RESEARCH AND EVALUATION
210 PRYOR STREET, S. W.
ATLANTA,GEORGIA 30303
May 21, 1984
Ms. Lacey S Alford
Parks Middle School
Dear Ms. Alford;
Your research project entitled "The Effect of Black Parent Attitudes on Certain
Psychological and Educational Factors of Their Adolescent Children" has been reviewed
and approved by the Research Screening Committee of the Atlanta Public Schools.
You may proceed with the administration of the questionnaire as described in your
proposal on the condition that you first obtain permission from the principal of each
school anH~the parents of the children involved in the study.
I wish you well in the successful completion of this study. Please let me know if
I may be of additional assistance.
Sincerely;
Myrtice M. Taylor, Ph.D.
Research Associate
MMT:cd




You and your child have been selected to participate
in a project which has been approved by the Atlanta Public
Schools Research and Evaluation Division and by our principal,
Mr. Wilson. It is designed to help middle schools in planning
experiences to meet the needs of the adolescent child.
Your involvement in the project will require that you
complete a questionnaire and an interview. Your child will be given
a rating scale. Part of the research will include looking at
attendance, pattern of behavior, and academic progress of your
child. The material will be coded so that no parent or child will
be able to be identified when the results of the study are
reported. The information will be reported only in group form.
I sincerely need your help to complete this project.
I am thanking you in advance for your support. Your permission
is needed for your child to participate in this project. A





My child has my permission
to participate in the project conducted by Mrs. Alford.
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